Minnesota State University, Mankato

Cornerstone: A Collection of Scholarly
and Creative Works for Minnesota
State University, Mankato

CORNERSTONE

Z MINNESOTA STATE UNIVERSITY Maxkato

All Graduate Theses, Dissertations, and Other Graduate Theses, Dissertations, and Other
Capstone Projects Capstone Projects
2013

A Systematic Analysis of Paraprofessional Job Expectations:
Development of the Paraprofessional Survey of Expectations Tool
(P-SET)

Angela Maxine Christenson
Minnesota State University - Mankato

Follow this and additional works at: https://cornerstone.lib.mnsu.edu/etds

Digitadrt of the Educational Psychology Commons, and the Psychology Commons
Commons

Network .
Recommended Citation

t%%%tenson, A. M. (2013). A Systematic Analysis of Paraprofessional Job Expectations: Development of
the Paraprofessional Survey of Expectations Tool (P-SET) [Doctoral dissertation, Minnesota State
University, Mankato]. Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State
University, Mankato. https://cornerstone.lib.mnsu.edu/etds/229/

This Dissertation is brought to you for free and open access by the Graduate Theses, Dissertations, and Other
Capstone Projects at Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State University,
Mankato. It has been accepted for inclusion in All Graduate Theses, Dissertations, and Other Capstone Projects by
an authorized administrator of Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State
University, Mankato.

www.manaraa.com


http://cornerstone.lib.mnsu.edu/
http://cornerstone.lib.mnsu.edu/
https://cornerstone.lib.mnsu.edu/
https://cornerstone.lib.mnsu.edu/
https://cornerstone.lib.mnsu.edu/
https://cornerstone.lib.mnsu.edu/etds
https://cornerstone.lib.mnsu.edu/etds
https://cornerstone.lib.mnsu.edu/theses_dissertations-capstone
https://cornerstone.lib.mnsu.edu/theses_dissertations-capstone
https://cornerstone.lib.mnsu.edu/etds?utm_source=cornerstone.lib.mnsu.edu%2Fetds%2F229&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/798?utm_source=cornerstone.lib.mnsu.edu%2Fetds%2F229&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/404?utm_source=cornerstone.lib.mnsu.edu%2Fetds%2F229&utm_medium=PDF&utm_campaign=PDFCoverPages

A Systematic Analysis of Paraprofessional Job Etgiems: Development of the

Paraprofessional Survey of Expectations Tool (PJSET

By

Angela Maxine Christenson

A Dissertation Submitted in Partial Fulfillment thie
Requirements for the Degree of
Doctorate of Psychology
In

School Psychology

Minnesota State University, Mankato
Mankato, Minnesota

November 2013

www.manharaa.com




A Systematic Analysis of Paraprofessional Job Etgiems: Development of the

Paraprofessional Survey of Expectations Tool (PJSET

Angela Maxine Christenson

This dissertation has been examined and approvéeipllowing members of the
dissertation committee.

Daniel Houlihan, Ph.D., Advisor

Kathy Bertsch, Ph.D., Committee Member

Andi Lassiter, Ph.D., Committee Member

Teri Wallace, Ph.D., Committee Member

10/30/2013

Date

www.manharaa.com




I1

Copyright

Copyright © Angela Maxine Christenson 2013

All Rights Reserved

www.manharaa.com




I11

Dedication

This dissertation is dedicated to my advisor oenyears, Dr. Dan Houlihan, who
was the one person, above all, that beliewsduld become a Doctor. Over the years, he
has taught me many thing and told quite a few kaihes..., but more than anything
written in any book or research article, he hagliéme the greatest skills to prepare me
for my lifelong journey; humility, fear, couragegdity, and finally, confidence in
myself. Thank you.

Thank you to my amazing and supportive family amehfls that are like family. |
would not have been able to survive graduate schitahlly, without all of your
unconditional love and support. Thank you for latige times you fed me when | was too
overwhelmed to cook and all of the times you letrast on your couch when | just, had
lost the battle. Thank you for letting me vent oaaglass of wine or late night phone call,
and thank you for talking me out of quitting thegram! Most of all, thank you for
inspiring me to reach beyond my dreams and nevte $er anything less than the
impossible!

Thank you to my committee members, Dr. Andi Lassbe. Kathy Bertsch, and
Dr. Teri Wallace, for your expertise and knowledgewell as your support and guidance.

Thank you to Heartland AEA for supporting my reseaand allowing me to
conduct my dissertation research within the agehbgnk you to all of the
administrators, teachers, and paraprofessiondsthanteered their time to participate,

making this dissertation possible.

www.manaraa.com



IV

Table of Contents

070 0174 0 1o 4 11
D Z=T0 1o 1 1) o II
0 T o 0 0 1 1) T VII
203 1 T VIII
Chapter 1 INtroduCtion.....cmmimmsmsmssssmsssssssssmssssssssssssssssssssssssssssssssssssssssssssssassssssssasassnses 1

An analysis of job expectations for paraprofessionals: Development of the

Paraprofessional Survey of Expectations Tool (P-SET) .......ccoummmmmsmmmsmmssssssssssanes 1
Paraprofessional EXpectations ......omsmmsssssssssssssssssssssssssssssssssssssssssssssssssasases 3
Medicaid & ParaprofesSSionals ... 4
Federal Qualification Requirements..........ummmmmmsmssssssssssssssssssssssssssssssssssssssssasaes 5
State REQUITEMENLES.......cociierisinnsnsnsssssmsssssss s ss s s sn s s s e a e e e nnn e nas 10
Empirical Recommendations ... s sssssssasssssssssssss 15
50 (0] 0 123 10 BEY 0 1 22
0] 030 N T 2] 24
o 1 0 0] 25
Chapter 2 Method......cmmmmssssssssssssssssssss s sssssssssssssssssssssssass 27
oD o000 2 1 . 28
o0 (0T L o 33
Data ANALYSIS cuovvrsesereisssmsssmsssnssssssssssssssssssssssssssssssssssssssssasasassssssssssssssssmsnsasasasss s s snsssssssssssasasasansnsnsnsnss 34
Chapter 3 ReSUILS ... s nas 36
Part I: Descriptive INfOrmation.......omsissmsmsssssssssssssssssssssssssssssssssssssssasssssssssssss 36
Part II: Paraprofessional EXpectations ... 43

www.manaraa.com



Chapter 4 DiSCUSSION.....cciimsmsmssisnsssmssssssssssssssss s sssssssssssssassssssssasassssssass 85
Part I FINAINGS ..o sssssssssssss s s sssssssssssssssssasssssssss s s ssssasens 85
Part II FINAINGS ...ooiiicmmsssimssmssssssissssssssssssssssssssssssssssssssss s ssssssssssssss s sssssesssssssssssssasasassssssssens 86
Limitations ... 92
IMplications fOr PractiCe. ... ———————— 93
ReEfEIENCES . ————————— 95

Appendix A ONLINE/ANONYMOUS SURVEY CONSENT .......cccosmmsmsmmmssssssssnssssnsens 101

Appendix B ONLINE/ANONYMOUS SURVEY CONSENT - REMINDER............... 103

Appendix C Paraprofessional Survey of Expectations Tool (P-SET):

Paraprofessional FOIM ... ssssssssssans 105
PART I - Descriptive INformation ... 105
PART II - Job Expectation Ratings.......c.cuummsmsssmsmsmsssssssssssssssssssssssssssssssssssssssssssssssssssss 108

Appendix D Paraprofessional Survey of Expectations Tool (P-SET): Teacher

0 ) 114
PART I - Descriptive INformation ... 114
PART II - Job Expectation Ratings........cuimmmmmmisssssssssssssssssssssssssssssssssssssasssssssssns 116

Appendix E Paraprofessional Survey of Expectations Tool (P-SET): Principal

FOIML s s 122
PART I - Descriptive INformation ... 122
PART II - Job Expectation Ratings.........cuummmsmsmmsmsmsmsssssssssssssssssssssssssssssssssssssssssssssssssssss 124

W2 07 0= 1 o 0. Q0 L 130

www.manaraa.com



VI

Paraprofessional Survey of Expectations Tool (P-SET): Paraprofessional Form

www.manharaa.com




VII

List of Tables

Table 1. Participant demographicC iINfOrMatioN . e ....eeeeeeeeieeeeeieeieeeei s 31
Table 2. Participant supervision related iNfOrmM@tiQ..............ooeeeeeiiiiiiiiiiiiiiiiiieeeeee. 37

Table 3. Special Education Teacher and Paraprofessservice delivery information. 40

Table 4. Mean endorsement of current performanCe...........cccccceeiiiieeneeeeeeeeeeeeeenn, 45
Table 5. Mean endorsement Of eXPeCted .....ccoooiiiiiiiiiiiiiiii e 53
Table 6. Mean importance ratings for each item. .............ccceeeiiiiii e, 61

Table 7. Means of current performance, expectefbpeance, and importance ratings
between raters for each exXpPectation. .......cccuiieiiiiiiiiii e 69
Table 8. Gap between means of current performamtex@pected performance for each

(23 (01T o1 = 1[0 o TR PRRPPPP 79

www.manaraa.com



VIII

Abstract

With increased accountability due to the Individuaith Disabilities Education
Improvement Act (IDEA), the provision of servicesahildren with disabilities in the
least restrictive environment is necessary to eéngw@an inclusive, free appropriate public
education. Paraprofessionals are increasinglyatllias service providers for children
with disabilities in the schools. In fact, there awver a million paraprofessionals jobs
nationally according to the U.S. Department of LralBureau of Labor Statistics (2010)
and the upward trend is steadily rising. Yet, thle of the paraprofessional is not well
defined, nor agreed upon by school personnel. HnagPofessional Survey of
Expectations Tool (P-SET) was developed to invagtighe job expectations for
paraprofessionals within central lowa, accordingriacipals, special education teachers,
and paraprofessionals themselves. Results of tiveysguggest relative agreement
overall between respondents (principals, speciat&ibn teachers, and
paraprofessionals) for job expectations; howewesults confirm that ambiguity exists in
regards to supervision and job descriptions foapasfessionals. The need for

professional development and training opportunisediscussed.
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Chapter 1

Introduction

An analysis of job expectations for paraprofessioria: Development of the
Paraprofessional Survey of Expectations Tool (P-SET

The importance of supporting students with disaegiin the least restrictive
environment is imperative to ensuring a free appatg public education (FAPE);
specifically, the Individuals with Disabilities Edation Improvement Act (IDEA)
purposefully states that all children with disai®k must be provided FAPE in the least
restrictive environment (LRE) (IDEA, 2004). In atidn, the No Child Left Behind Act
(NCLB) of 2001 addresses inclusion of students wifabilities and requires that
students with disabilities be held to the samedsiads for achievement as their non-
disabled peers (NCLB, 2001). In order to ensurdesits with disabilities’ placements
are inclusive and least restrictive, schools arp@amered to provide a spectrum of
services within the school setting.

One such service option utilizes the support fropa@professional to provide
special education services in order to maximizeetttent to which the student is
included and educated in the LRE (Suter & Giangraf09). Paraprofessional, also
referred to as paraeducator, associate, teachstaagsor instructional aide, refers to an
non-licensed professional that works under the isugien of a certified/licensed teachers
and other professionals that are responsible foriging services to students with
disabilities (lowa Department of Education, 201R&kett, 1999). According to the U.S.
Department of Labor, Bureau of Labor Statisticsl(®@0there are approximately 1.2
million paraprofessional jobs nationally. This nuenincludes all paraprofessional roles

and does not differentiate between program areasles of the paraprofessional (e.qg.,
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self-contained classroom, inclusion general edanatiassroom, resource classrooms,
early childhood) (Pickett, Likins, & Wallace, 2003he National Resource Center for
Paraprofessionals (NRCP) survey results from ir0Z2@01 indicate that more than
525,000 paraeducators are employed nationally, @efi€ent increase since 1996; more
importantly however, is that within this number02%00 provide services to children and
youth with disabilities, 130,000 provide servicesrultilingual learners and Title 1
programs, and the remaining number work in pre-scand elementary classrooms and
other settings such as library, media, and com@adsistants (Pickett et al., 2003).
Similarly, the National Clearinghouse for ParaedoicResources reports 500,000
paraeducators employed nationally (Genzuk, 201tla More local level, the lowa
Department of Education’s 2011 Condition of EdumatReport in the 2010-2011 school
year lowa employed over 10,000 paraprofessionadécating that the FTE for
instructional aides has increased nearly 30 pesiané the 2000-2001 school year
(IDOE, 2011). Overall, the Bureau of Labor Stats{(2010) estimates that the number
of paraprofessionals will increase by almost 200,09 2020.

French and Pickett (1997) inferred that the risinghber of paraprofessionals is
due to five factors: 1) inclusive education fordstats with disabilities including early
childhood and transition programs that extend ses/to multiple settings; 2) an increase
in English Language Learners; 3) a shift in soaioeenic factors leading to more
students at-risk and needing special educatioded)eased number of special education
teachers despite increasing caseloads; and S5gtimitmber of special education

teachers representative of local cultural and lisigribackgrounds.
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Paraprofessional Expectations

Typically, paraprofessionals are hired to work vathidents with a variety IDEA
disabilities including but not limited to: developntal delay, emotional disturbance,
orthopedic impairment, multiple disabilities, auatistraumatic brain injury, other heath
impairment, and intellectual disabilities in schidw setting (Beale, 2002; Giangreco &
Broer, 2005; Giangreco & Broer, 2007; IDEA, 2008judents eligible for special
education services under the IDEA disabilities gatees present with a range of needs;
primarily, “paraprofessionals” may provide direetre services to students with adaptive,
behavioral, social-emotional, and health care nezsig/ell as provide instructional
support to students with academic needs or spéedining disabilities (e.g., reading,
writing, mathematics, spelling) (NCLB, 2001; Waka”004). Accordingly, most of
paraprofessionals work in more than three settivigen a typical school day, and most
paraprofessionals function as dual role providdiene their time is divided between
providing academic instructional support and/oeclircare services, depending on the
student and instructional task (IDOE, 2012b; Mffiskoss, & Gamse, 1993; Pickett et
al., 2003; Wallace, Stahl, & Johnson, 2003). In yneases, paraprofessionals provide a
significant percent of services for students wigadilities in the school setting and often
withoutthe supervision or direction of a licensed tea¢b& Department of Education,
1997; Wallace et al., 2003). Other findings sugtjest paraprofessionals, despite large
case loads, mainly provide 1:1 services to studsittsdisabilities indicating a threat to
providing an appropriate education within the leastrictive environment (Suter &

Giangreco, 2009).
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Medicaid & Paraprofessionals

Due to the high frequency services provided andreatf care provisions
provided to student with disabilities by paraprsfesals, school may be reimbursed by
Medicaid for these services. Medicaid is a progadf@red through partnership between
state and federal governments to share the membs#s for low-income individuals
under the Social Security Act in 1965 (PL 97-33€eTXIX of the Social Security Act,
1965). Later, section 411(k)(13) of the MedicaetaStrophic Coverage Act of 1988,
also known as Public Law 100-360, authorized Maditareimburse for medical
services for children eligible for services undex tndividuals with Disabilities
Education Act (IDEA) prior to using IDEA funding (2100-360, 1988); however,
individuals must be eligible for Medicaid and reguispecial health care needs as stated
on their Individualized education program (IEP)ratividual family service plan (IFSP)”
(IDOE, 2012a). Further specified in IDEA (2004)e liederal code states:

Medicaid is the primary payer to the DepartmeriEdfication...school providers

may bill Medicaid for Medicaid-covered servicesctoldren under IDEA...the

school is responsible for liable third partiesdervices (Sec. 1903(c).

This means, school district may be reimburseddonesor all of direct services
provided to a Medicaid-eligible individual requigspecial education services as
identified on their IEP. The extent to which tlvhsol district may reimburse for
services is limited to services listed in the Meadticstature and in the state’s Medicaid
plan; examples of such services include “physicatdpy, speech pathology services,
occupational therapy, psychological services, madicreening and assessment services”

(Center for Medicaid & State Operations, 1997)r &ample, instructional tasks
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devoted to teaching replacement behaviors to a&stwdith a behavior intervention plan
would be considered paraprofessional support amtdiflable services provided by a
paraprofessional, versus, instructional tasks wwuglre-teaching of math facts would be
considered support from a teacher associate opgpdessional would not be billable.
This difference in terminology, paraprofessional/ses versus teacher associate
services, specifically functions for purposes ofdidaid billing.

Further, the state must specify the qualificatifmngroviders and this must be
consistent with the Medicaid provider qualificatsoin order to receive reimbursement
(Center for Medicaid & State Operations, 1997) thia context of the school, the
paraprofessional can be considered a service mowadd thus, services rendered may be
determined billable under the Medicaid Activity @odl Direct Medical Services (Center
for Medicare & Medicaid, 2003). Relevant to thevess provided by paraprofessional,
Code 4 Direct Medical Services includes providieglth and mental health services
contained in an IEP, providing personal aide sesjiproviding direct treatment services,
and other activities that are services includetthéstate’s Medicaid plan (Center for
Medicaid & State Operations, 1997).

Overall, direct care services provided by paramsitsnal come with great
monetary benefit to school districts as their tene services provided to IDEA- and
Medicaid- eligible students allow for reimbursednr Medicaid.

Federal Qualification Requirements

Given the extensive responsibility designatedai@professionals in providing

academic and direct care services to studentsdigtbilities, it is important to consider

the training qualifications that are required tstand federal regulations. What are the
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competencies and expectations for paraprofessiaraling in schools? Are the core
expectations and responsibilities of paraprofesdsodefined and agreed upon by all
parties (e.g., paraprofessional, special educ#étiacher, and principal)? To address these
guestions, the competencies and expectations fappeHessionals set forth by the

federal government entities, local state governsiantl empirical literature will be
reviewed, and methods for identifying and validgtjiob expectations of
paraprofessionals are described.

To help facilitate systematic supports for trainofgaraprofessionals, the US
Department of Education (1997) recommends thatppaf@ssionals be provided with
written job descriptions. The recommended job dps8on for a paraprofessional is

Someone who works alongside and assists professmanaduals in roles such

as: assistant counselor, bilingual aide, bilingyeecial education aide, career

aide, child care giver, computer aide, extracutaicactivity aide, financial aid
specialist, monitor, library aide, media centereajosychologist assistant,

teaching/classroom aide, teaching assistant, dad({u 4).

Within the original report, brief definitions areqvided for each of the job duties
listed within the description. However, this deption represents the range of possible
job roles within the job description of a parapssienal and clearly illustrates the
inevitability that there will be “discrepancies Wween what the paraprofessional is
required to do and what they actual do” (US Depantiof Education, 1997). For this
reason, the State also recommends that, as rothe paraprofessional change, so should
the written formal job description. Job descripi@mould also designate roles for the

supervising special education teachers to impréasgtyin job roles during the training
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process. In addition, teachers and administratimulsl utilize regular assessment
procedures to evaluate job performance of paragsaieals; and, when training is
warranted, schools should provide instructionahtngs for paraprofessionals to match
performance deficiencies (US Department of Eduoati®97).

In addition, IDEA (2004) addresses the qualificai and requirements for
paraprofessionals and the conditions under whicagpafessionals may provide services
to students with disabilities. Specifically, IDE2AQ04)Part B — State and Local
Eligibility: Personnel Qualificationstates the following:

the State educational agency has established amdaims qualifications to

ensure that personnel necessary to carry out éinisape appropriately and

adequately prepared and trained, including thagetp®rsonnel have the content

knowledge and skills to serve children with disitiles [34 CFR 300.156(b)] [20

U.S.C. 1412(a)(14)(A)]

Meaning, that the Federal government relinquisio@srol to the State educational
agency to define the terparaprofessionaltraining and supervision. IDEA simply
mentions that paraprofessionals must be approfyiatened and hold credentials
required by the individual States. However, IDEAGfies the services that may be
provided by paraprofessionals. Services offered pgraprofessional typically fall under
Related Services and Paraprofessiors@stion of the law that:

allow paraprofessionals and assistants who areppately trained and

supervised, in accordance with State law, regulatiowritten policy, in meeting

the requirements of this part, to be usedssistin the provision of special
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education and related services under this patitdren with disabilitie§34 CFR

300.156(b)] R0 U.S.C. 1412(a)(14)(B)(iii)

Services that may also be provided by paraprofeatsas described in IDEA
(2004) undeSupplementary aids and services, which is defised a

aids, services and other support that are provideggular education classes,

other education-related settings, and in extracullar and nonacademic settings

to enable children with disabilities to be educatdith nondisabled children to the

maximum extent appropriate in accordance with $astB00.114 through

300.116 (20 U.S.C. 1401(33).

Importantly, these sections of IDEA outlines thataprofessionals magsist
with provision of services and are under the diogcof certified personnel but they are
not qualified to direct instruction or run programgnfor students with disabilities.
However, IDEA does also include a section regargirigessional development to
encourage paraprofessionals to engage in profedsienelopment activities, as follows:

Each state is to require that: Public schools imgtbe knowledge of special

education and regular education teachers and palscand, in appropriate cases,

paraprofessionals, concerning effective instruetignmactices, and provide

training in: learning styles; behavior intervensoscientifically based reading

instruction; early interventions; effective insttion; transition; and collaboration

(IDEA sec.646(a)(3)(B)(i-vi).

Extensions of IDEA are also presented in No Chidt Behind Act (NCLB) of
2001, which set forth parameters for paraprofesdsoio meet education and certification

requirements. NCLB specifies that paraprofessiopadsiding instructional support to
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students under Title 1 and hired after Januar¥k822o0 have at minimum, one of the
following required credentials: 1) completion ofatwear study at a higher education
institution (with no specified course of study); 8 an associate’s degree; or, 3) meet a
rigorous standard of quality and ability to demaoaitgt knowledge of and the ability to
assist in instructing reading, writing, and mathgasa(NCLB, 2001). And, all Title 1
employed paraprofessionals “must have a secondaposdiploma or its recognized
equivalent” (NCLB, 2001).

For paraprofessionals working within a school tihags not receive Title 1 funds,
or if the paraprofessional is not providing instroeal support under Title 1, the
requirements do not apply and an associate’s degraerely “recommended” for
paraprofessionals to be employed for special educaervices (NCLB, 2001).
According to NCLB (2001), Title | funded paraprademals may potentially carryout the
following job responsibilities:

a) Provide tutoring

b) Provide instructional services under Title | céctifion

c) Assist with classroom management

d) Assistin a computer lab, media, or library setting

e) Assist with parental involvement

f) Act as a translator (Sec 1119(g)(2))

It is stated in the Act that paraprofessionals “may/provide any instructional
service to a student unless directly supervised professional” and “may not assume
duties beyond the scope of other similarly traipetgsonnel” (NCLB, 2001). And, itis

the job responsibility of the principal, as dicthtey the Local Education Agency (LEA),
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to provide a written statement attesting to comrmaleaof paraprofessional qualifications,
roles and responsibilities at a minimum of onceywsar.
State Requirements

According to reviews, there are approximately yhatiates that have established
minimal standards for paraprofessionals and onlgtates that have clearly established
credentialing systems for paraprofessionals (Be4lel; Pickett et al., 2003). This
means that nearly 50% of states do not have ckfaredl requirements for
paraprofessionals. Of the states that providefimatiion, there is little guidance
regarding performance and service delivery.

lowa is one of thel4 states offering certificationparaprofessionals. Below is a
review of lowa’s paraprofessional certification pess. Their process is reviewed to
demonstrate how some states have developed piuariabksixpectations for
paraprofessionals.

The lowa Department of Education recommends thaalLBducation Agencies
(LEASs) encourage all paraprofessionals to obtaieréficate through the Board of
Educational Examiners (lowa Department of Educat#@i2b). Potential certification in
the state of lowa is offered at three levels intigd_evel 1 Generalist PK-12, Level
Areas of Concentration (i.e., early childhood PKs@ecial needs PK-12, English as a
second language PK-12, career and transition progr&rades 5-12, school library
media PK-12), and Level Ill Advanced PK-12. Lelketquires a high school degree or
equivalent, minimum age of 18, and at least 90 $iofitraining in relevant all relevant
areas (behavior management, exceptional and athitk behavior, collaboration skills,

child and youth develop, etc...). A Level Il reqas a previous generalist certificate and
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the required competencies in one of the five aoéasncentration. A Level Il requires a
generalist degree, and an associate degree on®2 &ban institution of higher
education in addition to 100 hour supervised pcaat (Pickett et al., 2003). It is
important to note that within the states offerimgtification systems for paraeducators,
no consensus nor are there shared componenteftentraling exist beyond the
minimum requirement of a secondary high schoolatird/GED (Pickett et al., 2003).
Despite providing a credentialing system, certtimain lowa is completely
voluntary (IDOE, 2012a). And, the state of lowa esklear the distinctions between
paraprofessionals and paraeducators irGihieleto Effective Paraeducator Practices,
Edition 1l (IDOE, 2007). Paraprofessionals are those indalglwho assist and require
the supervision of certified staff; whereas, patmadiors are paraprofessionals that are
certified by the lowa Board of Education Examinasither a Level | generalist or a
Level Il paraeducator under lowa License Code se@i’r2.12 (IDOE, 2007). Further,
the lowa Rules of Special Education 281-41.403sttte responsibilities of
paraprofessionals as:
Special education personnel employed to assisteiptovision of special
education and related services to children withlligies shall: a) complete
appropriate preservice and ongoing staff developmgecific to the functions to
be performed...to be completed prior to beginningiser..; b) work under the
supervision of professional personnel appropriateiyorized to provide direct
services in the same arena where the paraprofessidhprovide services; c) not
serve as a substitute for appropriately authonmedessional personnel (pp. 59-

60).
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In addition, the Guide specifies that paraprofassis may obtain a status of
“authorized special education paraprofessionalghuppmpletion of specialized training
to assist perform the following roles: audiometrisensed practical nurse, occupational
therapy assistant, and paraeducator (IDOE, 206ipoitantly, although
paraprofessionals may obtain an authorized statasrtfication, the IDOE is clear that
an authorized paraprofessionals and paraeductioadl feot perform the duties of an
appropriately licensed professional/practitionertianay not teach new concepts, be
primarily responsible for instructing students, iacplace of a professional at meetings,
provide accommodations not listed in the IEP, superassemblies or outings (IDOE,
2007).

According to the Guide, a Generalist (Level I)tdieate approved by the lowa
Board of Education Examiners assures that the gacagors are able to perform 33
required competencies. These competencies areocated)within six areas including

1. Support for positive teaching/learning environment;

2. Assist in physical and intellectual development;

3. Support social, emotional, and behavioral develagme

4. Establish positive and productive relations;

5. Effectively integrate technology to support studeatning;

6. Practice ethical and professional standards of wonghp.25-29).

Additional competencies are required for specidliaeLevel Il paraeducators
each of the five areas of concentration (e.qg.,\&&hildhood, special needs, ESL, career

and transition programs, and school library medRPE, 2007).
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In addition to competencies for paraprofessiortaks,Guide contains a list of
specific paraprofessional job duties, as comparede supervising teacher, within the
following categories: Classroom organization, assent, sets objectives, instruction,
behavior management, working with family membaerdjvidualized education planning,
in-service, and other duties (IDOE, 2007).

e Classroom organization includes four duties sudmasementing teacher
plans, making copies, planning review activitigg] anaintaining records.

e Assessment includes grading student work and mamgi@rogress. Sets
objectives refers to meeting teacher set objecfimestudent performance.

e Instructional activities include preparing instiocal materials and
leading small group/individual lessons.

e Behavior management refers to implementing strategesignated by the
teacher, observing student behavior and colledi@tgavior data.

e Working with families refers to communicating effieely with the
student’s family members as directed by the teacher

e |EP implementation by the paraeducator involvesstasg the teacher in
implementing the teacher’s instructional plans goahs.

e In service refers to attending continuing educa#ind professional
development opportunities.

e And, other duties includes monitoring/supervisitugents (e.g.,
playground, lunchroom, hallway, bus), facilitatimglusion of students

with disabilities in all aspects of general edumatimplementing
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specialized duties (e.g., health services, medra),assists with students’
practice opportunities in the community (IDOE, 207
A supplement to th&uidewas developed by the lowa Department of Education
(2010), known as thAppropriate Paraeducator Services Matrikhe Matrix outlines the
responsibilities of administrators and teacheressary to support paraeducators and to
ensure paraeducators provide appropriate senacgshbol-age children in various
settings (e.qg., classroom, transition between abasss, behavior setting, community
setting, and transitions between settings) regssdbé their assignment to one or multiple
students. Importantly, the Matrix lists the apprafg duties of paraeducators as well as
clearly delineates appropriate duties from inappate duties of paraeducators. The
Matrix lists 27 duties that are categorized instodomains: Instruction, assessment,
student behavior, family and parent interactiomganizational duties, and health
services.
1. Instruction, the duties listed include: Reinforcieygplication of skills
previously introduced, reinforcing specially degdnnstruction
previously provided by the teacher, facilitatingdker instructions in
small group activities, constructing instructionsterials, assisting
teacher with modifying/adapting instructional stgies/materials, and
supervising students.
2. Assessment duties of paraeducators includes doldgeecording, and
charting student data, checking student work, aading

tests/assignments to students (as according tolEfe).
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3. Student behavior refers to paraeducators implemehhavior
intervention plans, implementing PBIS expectati(asstrained by PBIS
team), supervising student behavior during un-stined activities and
non-classroom environments (e.g., recess, bush]uralways, study hall,
etc...).

4. Family and parent interactions with the paraedudatbmited to
providing information regarding daily routines aexknts, and
paraeducators may be a source of information iarcegto how the
student responds to specific instructional techesgiehavior plans, and
general classroom observations; importantly, athier inquires regarding
student progress must be directed to the certiéadher.

5. Organizational duties may include assisting thetteain maintain an
orderly and safe environment including setting gpipment or centers,
copying and handing out instructional materialgl assisting with simply
modifications to instructional materials (e.g.,aging print).

6. Also, paraeducators may be trained by health psafeals to assist with
implementing individualized health plan of studestigpervised and
unsupervised (IDOE, 2010).

Empirical Recommendations

As part of the Minnesota Paraprofessional Proj&fllace, Bernhardt, and
Utermarck (1999) report the results from two susvel/special education
paraprofessionals conducted in 1994 and 1997 thetghe state of Minnesota. Results

of the surveys indicated that more than 90% ofigbeducation paraprofessionals were
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not licensed to teach or work with students witbadilities and approximately 40% of
paraprofessionals had no training at the time eir tamployment as a paraprofessional.
Despite having limited credentials and trainingnast 50% of paraprofessionals are
often to always responsible for multiple learnard aearly 40% of paraprofessionals
reported working in multiple classrooms during sichool day. Paraprofessionals
reported that their most typical work tasks, agtsn descending order from most often
to least, include: a) reporting student progredhea supervising teacher; b) modifying
and adapting classroom curriculum; c) designing@megaring student instruction; d)
scoring tests, assigning grades; and, e) commumgcaith parents.

Based on the survey results, Wallace et al. (1688ine roles and
responsibilities for special education team membaisiding administrators, special
education teachers, and paraprofessionals. Acaydiparaprofessionals in Minnesota
assume four essential roles including: 1) assigmusing teachers in the learning the
environment to include, respect, and engage athézg; 2) develop and maintain
personal professionalism and relationships; 3)goeriprofessional activities in which
gualified and trained to perform; and, 4) commut@ageeds of students and concerns of
parents to supervising teacher. Further, authorsldped core competencies that
encapsulate the necessary skill set for parapriofess to function in their role in
serving special education services. The list of pet@ncies serves as a template for
school districts and agency in regards to requirgsi®r hiring, training, and evaluating
performance of paraprofessionals. There are semencompetencies and six specialized
competency areas. The core competencies areadendphilosophical, historical and

legal foundations of special education; 2) charaties of learners; 3) assessment,
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diagnosis, and evaluation; 4) instructional congert practice; 5) supporting the
teaching and learning environment; 6) managingestutdehavior and social interaction
skills; 7) communication and collaborative partigpss; whereas, the specialized
competency areas for paraprofessionals includea8y childhood, home visitor
programs; 9) early childhood, center-based progra@stransition to work and adult
life; 11) behavior management; 12) academic progaasistants; 13) physical and other
health impairments (Wallace et al., 1999). Withacle competency area are lists of
descriptive statements regarding the specific kedgg, skills, and personal qualities
expected for paraprofessionals. These thirteen etanpies formulate the survey-like
assessment to be used as part of the professiewaloppment process during hiring,
orientation/training, and within two months of wor§§ as a paraprofessional.

Similarly, results from Wallace, Shin, Bartholomapd Stahl (2001) recommend
establishing a “common core of expectations” facal education teachers as a key to
ensuring alignment between job descriptions andtipa In this study, Wallace et al.
2001 an identified the competencies of those sugiag/paraprofessionals, special
education teachers. Their survey examined the etdemhich seven theoretical
competency areas are necessary and importantetidg the successful work of
paraprofessionals, the actual frequency and dematiost of the competencies, as well as
the extent to which special education teachergwe@aiated based on these competencies.
Administrators, teachers, and paraprofessionatsitiirout the state were surveyed. The
survey results indicate that significant differemesist between raters in regards to
demonstration of competencies, and that overalgafessionals view all seven

competencies to be important for special educdganhers to demonstrate despite the
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reported extent special education teachers actdaityonstrate these competencies in
daily work. Therefore, it is evident that parapss®@nals view their own professional
development and training as a primary area of aonaed importance, consistent with
previous findings by Stahl and Lorenz (1995).

In 2001, the Study of Personnel Needs in Speciat&iibn (SPENSE) was
conducted in in part by the US Department of Edanand OSEP to identify the roles
and responsibilities of paraprofessionals. Theeyresults suggest that
paraprofessional’s responsibilities vary greatlygepgraphic region. Specific to the
Midwest, paraprofessionals spend more of their emgaging in administrative tasks
compared to other regions. Overall across the matiaraprofessionals reported spending
at least 10% of their time providing instructiosapport, one-on-one instruction,
modifying assignments, implementing behavior ind@tion plans,
supervising/monitoring students, consulting withdeers, collecting student data, and
assisting with personal care activities.

Building off of Wallace et al (1999) report, a fmi-up status report was
developed by Wallace, Stahl, and Johnson (2003).stdtus report summarizes the 2003
survey that was adapted to account for credengairanges for paraprofessionals due to
NCLB Act of 2001 that specifies the three optiocx@dential requirements for
paraprofessionals. The 2003 survey was administeréd6 (5% of total) special
education paraprofessionals and 531 (15% of tétdf | paraprofessionals randomly
selected throughout Minnesota. The 2003 surveyded questions regarding the
programs in which paraprofessionals currently w&rigwledge of NCLB, as well as

educational credentials and level of training. Tdesnographic information was in
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addition to work responsibilities for paraprofessits listed in Table 30 of the survey.
For each of the 20 work responsibilities, parapsi@nals were prompted to endorse if it
was a primary part of their work, whether they reee training, whether the training was
adequate, and whether they perform the work resipiitysindependently or with
direction. Examples of the work responsibilitieslude providing behavior management
strategies, designing instructional plans for stisleassisting in academic instruction
(reading, writing, math), assisting with media enand assist in activities of daily
living.

Overall, the 2003 survey was designed to elictrmfation regarding work
responsibilities across varying levels of trainargl certification. For example, nearly
90% of all paraprofessionals (special education&tid I) endorsed assisting in
academic instruction as a primary work task desp#edact that only 66% were trained
and qualified to perform such a task. Results efdinrvey indicate a misalignment
between credentialing/training and actual work oesibilities and activities of
paraprofessionals (Wallace et al., 2003).

Further efforts on behalf of Pickett et al. (2008partnership with the National
Resource Center for Paraprofessionals (NRCP), tavgiled a robust “state-of-the-art”
source of research findings from past to presdatae to the roles and responsibilities of
paraprofessionals as well as implications for sggesmucation teachers and administers
for training and evaluating paraprofessionalss Bmphasized throughout the document
that the role of paraprofessionals has emergedtowerinto a much more demanding
and technical role within special education. Leggiske changes to federal and state laws

requiring increased accountability and data-baseistbn-making has also shaped the
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roles and responsibilities of paraprofessionalskimgyin schools. Pickett et al compiles
works from Picket (1999) with more current standaiat paraprofessionals, as validated
by the NRCP taskforce and survey data, to inclulit af core competencies for
paraprofessionals in order to perform in their galpacity. Picket et al list six
competency areas, as regarde®asponsibilitiesin which paraprofessionals assist
teachers in:

1) Building and maintaining effective teams;

2) establishing learner-centered environments;

3) planning and organizing learning experiences;

4) engaging students of all ages in learning expeegnc

5) assessing learner needs and progress; and,

6) meeting standards of professional and ethical ccinghu 28-32).

Depending on the paraprofessional position level/dL 1, 2 and 3), the
responsibilities for paraprofessionals within eatkhe six competency areas differ
greatly. For example, the responsibilities for &elel paraprofessional involves general
behavior management and classroom strategies; addrevel 2 or 3 paraprofessionals,
due to an increased training level and advancedlsglj have additional and specialized
responsibilities focusing primarily on instructiona specific area of related services.

Hughes and Valle-Riestra (2008) surveyed teadmstgaraprofessionals
working with students with disabilities to gathefarmation regarding perceived roles
and responsibilities of paraprofessionals as wetha degree to which paraprofessionals
were prepared to perform these role responsitslifiene survey consisted of 18

responsibilities for paraprofessionals and sevesstjons regarding the roles of
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paraprofessionals. In regards to the frequencyhichvparaprofessionals perform the 18
job responsibilities, results of the survey indeceglative consistencies between
paraprofessionals self-ratings and teachers ratwigfs the exception of only two items
(observes and records progress and creating itistnat materials). Based on participant
ratings, the authors identify that the top fivepassibilities most frequently performed
by paraprofessionals include reinforcing concegésjsting with classroom behavior
management, monitoring children outside the clagar@ssisting in daily planning, and
evaluating assigned activities. As expected, tastlrequent job responsibilities are
those requiring a specialized training level sueh@ping with assisted devices,
providing therapy programs, and implementing headtated duties. In addition, teachers
and paraprofessionals endorsed a higher degraepd@dness for monitoring and
comforting children, and assisting children withlgéving skills. Overall,
paraprofessionals were viewed as valued membéhe @ducational team and were
perceived as prepared to perform their job resibditsas.

In summary, as the number of paraprofessionalslifggacreases with the
expanding roles and responsibilities for parapitesls, the consistency between states
for credentialing requirements for paraprofessismamains trivial (Beale, 2001,
Kellegrew, Pacfico-Banta, & Stewart, 2008). Par&ssionals providing non-
instructional activities are not required to obtegmtification or post-secondary education
training.

In addition to inconsistencies within state ancefadiguidance, the extent of
knowledge and breadth of current research devotpdraprofessionals is minimal.

There is limited outcome data to support the uggachprofessionals as service providers
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in the school setting (Giangreco & Broer, 2005;r@i@eco, Edelman, Broer, & Doyle,
2001; Jones & Bender, 1993; Suter & Giangreco, pd@%act, Giangreco & Broer
(2005) questionnaire results raise valid concebmgibparaprofessionals serving as
delivery agents in special education, particularlyegards to making instructional
decisions.

Intuitively, paraprofessionals have the potentabé¢ effective change agents
within a school system, but this cannot be affirméith such ambiguity regarding the
requirements for, and the roles and responsilslitie paraprofessionals. Thus, the
fundamental question is in regards to the accoulittabf service delivery, specifically
pertaining to paraprofessionals as delivery agemtstudents with disabilities.
Therefore, it is imperative to systematically idgnthe expectations for
paraprofessionals and determine the extent to wthielparaprofessionals, special
education teachers, and administrators agree Unase standards. In doing so, a
problem-solving model may be applied.

Problem-solving

Problem-solving is endorsed by NASPHast Practices in School Psychology V
as a model of “science-based practice” (Tilly, 200 he problem-solving model guides
practitioners through the systematic and scienpifacess of identifying the problem,
analyzing why the problem in happening, determimitgit can be done about the
problem, and evaluating the intervention. Using thodel, a problem is identified by
determining the discrepancy between “what is” antdt should be” (Deno, 2002).
Thus, the following stages of problem-solving fuoctto further analyze the problem

and eliminated the discrepancy that exists betvsbat is” and “what should be”
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(Deno, 2002). In order to determine “what is,”sthkeholders need collaborate to
generate an objective definition of what is actublppening (e.g., what a person does)
using observable terms (Tilly, 2008). This defmitican be referred to abserved
performanceand it is compared to the “what should be.” Thé&tvshould be” is the
expectation for performance, tbgpected performancas defined by available standards
or operationally defined by stakeholders themselVae observed performance and
expected performance is based upon data (e.gewefirecords, interviews with
informants, direct observations, and testing) dweddifference is calculated to determine
the magnitude of the problem. A problem is saidxist when the magnitude is at least
1.5 to 2, in most cases, but professional judgrappties (Heartland, 2012). Thus, a
discrepancy between current and expected perforeamenay exist but not to a
significant degree.

Further, a problem must also be relevant and inapotb all stakeholders, and
crucially, all stakeholders must agree on the inedatnportance and that the problem
actually exists (Tilly, 2008). For example, a deggancy exists between observed and
expected performance but is not judge by stakeh®ldebe relevant and importance, is
not deemed to be “problematic.” In such a casaillitnot be subjected to further
problem analysis nor will it be targeted for intemtion; only a significant performance
discrepancy that is relevant, importance, and ddeémr@blematic” will be targeted for
further analysis and intervention.

Accordingly, the first step of problem-solving betsystems level is to assess the
problem by defining the expectation for performaand then comparing current

performance to this standard. However, the expeaimust be clearly defined to serve
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as a measure from which to compare performancebamnalidated by all stakeholders
(Tilly, 2008).
Job Analysis

In the case of paraprofessional expectations, weapaly problem-solving by
analyzing job performance compared to job expemtati Such an analysis is known as
job analysis.

Job analysis is a well-defined and systematic m®6ar determining job
expectations in order to set work instruction, clin, and a performance criterion for
new employees (Brannick & Levine, 2002). Typicajbh analysis is also a method for
determining essential competencies for employestsniay be used for selection
purposes. The disadvantage of merely having af setnopetencies rather than specific
expectations and requirements for employees isstingloyers are limited to selection
and hiring criterion as opposed to a criteriontfaming new employees and
competencies alone will serve as a means to eegjolatperformance. Whereas, by
creating a standard work, employers will have amadar explicitly teaching new
paraprofessionals the essential expectations &ir jtib, and at the same time, use this
same metric for conducting job performance revi@rannick & Levine, 2002). Also,
by creating a specified and agreed upon tasks pasdion aids in hiring, job redesign,
and legal defense. Consistent with past comprebesid validated surveys, there is a
persevering need to address the advancing rolearaprofessionals and to establish a set
of standards and responsibilities for paraprofesdg(Pickett et al., 2003). Similarly,

Wallace et al. (2001) recommends establishing anfoon core of expectations” to
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ensure alignment from job descriptions to pradticeegards to work related
responsibilities and competencies.
Purpose

The purpose of this study is to provide a pragenapiplication of problem solving
and job analysis including 1) compiling a list afgsible expectations for
paraprofessionals based on federal, state, andieat@tandards; initial development of
the P-SET; 2) validation of a core list of parapssional job expectations based on
survey ratings and agreement by administratorgialpeducation teachers, and
paraprofessionals; 3) empirically analyze discrepsbetween paraprofessional, special
education teacher, and administrator respondemegyards to perceived job expectations
for paraprofessionals; 4) empirically analyze the (discrepancy) between ratings of
current and expected performance for job respditgibcross respondents; and 5)
determine if expected performance and importanegsalign with current
performance.

Further, this compiled set of essential expectation paraprofessionals, called
the Paraprofessional Survey of Expectations To@EH), will consist of a standard of
expectations to serve as a systematic tool fanitrgiand evaluating the performance of
paraprofessionals in the schools. This metrictigee-part assessment tool will allow
schools personnel to gather job analysis infornmdfioo paraprofessionals. Specifically
the tool can be used to 1) assess paraprofessiobakrved and expected job
performance; 2) provide descriptive feedback tastbupport teams as a means for

aligning agreement between respondents; and uélya) lead to developing a
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specified and targeted training program for studeicher, and paraprofessional triads

in order to improve the quality of service delivéoystudents in special education.
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Chapter 2

Method
Recruitment and Setting

This study was conducted in lowa within the Headl&rea Education Agency
(AEA). Overall, the agency population consistssBool districts containing over
140,300 students, and nearly 9,500 teachers anthathators within public and private
schools (Heartland AEA, 2012). Heartland AEA pr@ddervices within 11 counties,
which geographically comprises nearly 1/5 of tlegesof lowa (Greater Des Moines
Partnership, 2012). The greater Des Moines Areaistsnof more than 500,000
individuals, with approximately 760,000 living withcentral lowa. Demographically,
the Des Moines area is of predominately white (&j,Hispanic (7.5%), black (4.3%),
other (2.6%), Asian or Pacific Islander (2.8%), taranore races (2.1%), and American
Indian or Alaskan Native (0.3%) ethnicity, with femethnic diversity in counties
surrounding Des Moines (Des Moines Registar, 2012).

Consent from the Heartland AEA representative andlleducation agency
(LEA) representatives was obtained in accordandtie thhe Minnesota State University
Institutional Review Board policies and as diredtghrtland AEA research committee.
Specifically, the agency first agreed to partidpaiand approval of the schools districts
to be recruited. Informed consent was obtained feash principal, special education
teacher, and paraprofessional that was recruitethi®research study. Consent forms
clearly explained the study and provide potentatipipants with the option of
voluntarily participating in the research studyfohmed consent was obtained from all

principals, special education teachers and parapsainals volunteering to participate in
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the research study through submitting a completdide survey (as explained in the
initial email consent form).

Upon obtaining consent from the AEA representatiaiiparticipants were
recruited via email (Appendix I). Specifically, amtial email and second reminder email
were sent usingeopleboxa Heartland AEA agency-wide contact list serventite
principals/assistant principals, special educateathers, and paraprofessionals to
participate in the research survey. The email foned as informed consent providing a
description of the research study, rights to pgditton, agency and University IRB
contact information and the website link to theveyr(see Appendix A-B). The survey
was developed and accessed using SurveyMonkepa#icipants were provided the
website link to complete the survey online at symenkey.com.

Data collection involving participants occurredrfré\pril 7 to May 30 of 2013.
The second reminder notification was sent emailweeks following the initial email,
on April 22, 2013. All surveys accepted by May 2013 were included in data analysis.
All identifying information is kept confidential amall records are kept in a locked file
cabinet within the agency to which only the priratimvestigators will have access.
Participants

The survey was distributed to 3619 participantagiBeopleboxincluding
separate email lists sent to 371 principals, 12@®ial education teachers, and 2010
paraprofessionals. Following the first distributibie survey via email, 644 emails were
returned to the author, and 816 were returnedda@dtithor on the second distribution of
the survey. Although the type of participant is mawn for the returned emails, 2803

participants were considered recruited to partieipathe survey. 17% of the total
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recruited responded to the survey, with a total'tif respondents; whereas, a 10%
response rate for online surveys is realistic atiogrto survey researchers.

Of the total participants that responded to theesyr68 (14%) were principals or
assistant principals, 213 (45%) were special edut@tachers, and 191 (41%) were
paraprofessionals (see Table 1). However, 270qyaated in Part 1l of the survey; this
includes 35 (13%) principals/assistant principa83 (51%) special education teachers,
and 97 (36%) paraprofessionals. All participantsenst least 18 years of age with no
limit to maximum years of age. Nearly all of thetpapants report working in public
schools and were evenly represented across greels.|©f the Principal and Assistant
Principal participants, nearly 98% report havingraduate degree and 94% have a
principal endorsement; although 49% report liceagarteach general education and 8%
report licensure to teach special education. 33#ssistant principals and principal
participants have 5-9 years of experience workmtlis role. Of the special education
teacher participants, 55% report having a graddetgee, 27% have graduate credits,
and 13% report have bachelors as the highest degtamed. The majority (83%) of
special education teacher participants are licetségach special education, and 58%
report having a general education teacher lice83%&% of special education teacher
participants have 15 or more years of experiena&inwg as special education teachers.
Of the paraprofessional participants, the 33% rtelpaving a bachelor degree, 34% have
earned post-secondary credits, two years of higtlecation, or a two year degree, and
16% report a high school diploma as the highestedegompleted. The majority (45%)
of paraprofessional participants do not hold degtfon; whereas approximately 18%

have a Level | Generalist and a total of 33% hawertfication in a Level Il Area of
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Concentration. 31% of paraprofessional participaatge 5-9 years of experience

working as paraprofessionals (See Table 1).
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Table 1. Participant demographic information.

Item Principal Teacher Paraprofessional
(n=68) (n=213) (n =190)
Part I: Demographic ltems % % %
School Type:
Public 90.9 98.6 98.8
Private 6.1 1.0 1.2
Other 3.0 0.5 0
Student Population (all the apply):
Pre K 30.3 14.4 28.2
Kindergarten 43.9 211 38.7
Grades 1-5 50.0 36.8 47.9
Grades 6-8 42.4 31.1 35.6
Grades 9-12 33.3 39.7 30.7
Highest Degree Completed:
GED 0 0 1.2
High School Diploma 0 0 16.0
1+ years higher ed 0 0 12.9
Technical/Comm College/AA 0 0 11.7
2+years higher ed 0 0 11.0
Bachelor 0 13.4 32.5
Graduate Credits 0 27.3 6.7
Graduate Degree 84.8 55.0 3.1
Other 15.2 4.3 4.9
Certification
None 0 0 45.4
Level 1 Generalist PK-12 6.1 15.8 17.8
Level Il Areas of Concentration: 0 12.4 11.7
Early Childhood PK-3 6.1 13.4 8.6
Special Needs PK-12 1.5 16.3 6.7
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English as a Second Lang. PK-12 15 0.5 4.3
Career and Transition: PK-12 0 1.4 0
School Library Media: PK-12 0 0 1.2

Level lll Advanced PK-12 0 6.7 0.6
Tutor License 0 0.5 0.6
Special Education Teacher License 7.6 83.3 1.8
General Education Teacher License 48.5 57.9 8.6
Interpreter’s Certificate 1.5 0 1.2
Principal Endorsement 93.9 4.8 0
Other 22.7 18.2 25.8
Years of Experience
0 or first year on the job 16.7 0.5 1.8
1-4 years 25.8 14.4 20.9
5-9 years 33.3 29.7 30.7
10-14 years 12.1 23.4 24.5
15+ years 12.1 32.1 22.1
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Procedure

Survey Development. The proposed Paraprofessional Survey of Expeasfi@ol
(P-SET) functions to systematically measure therdsa expectations for
paraprofessionals by determining the degree tolwthie expectations are currently
demonstrated, should be demonstrated, relativeriapee of those expectations in
improving outcomes for students, and overall agezgrhetween respondents. Items on
the survey were compiled from the reviewed researcharaprofessional competencies,
roles, and responsibilities (Hughes & Valle-Riesg@08; Pickett et al., 2003; lowa
Department of Education, 2007; Wallace, Bernhadgtitrmarck, 1999; Wallace, Shin,
Bartholomay, & Stahl, 2001; Wallace, Stahl, & Jatms2003).

The P-SET is comprised of three forms: Administrateacher, and
paraprofessional self-rating form (see Appendix)CHach survey is organized into two
parts. Questions in Part | of the survey consiEtiemographic and descriptive
information that vary slightly across rater forragd, Part Il consists of 48 expectations
to be rated on a five-point Likert-scale accordimghe observed and expected
performance of paraprofessional. Also, similav\tallace (2001) all raters will endorse
the importance of each of the essential expecwfimnparaprofessionals on a three-point
Likert scale.

On the administrator and teacher forms, for eageetation listed on the survey
the administrator and teacher respondents will esedihe level of agreement on a Likert
scale, as follows: How often do paraprofessionatsenitly perform this responsibility?
(Never =0, Rarely = 1, Sometimes = 2, Often = Byays = 4); how often should

paraprofessionals perform this responsibility? @ev0, Rarely = 1, Sometimes = 2,

www.manaraa.com



34

Often = 3, Always = 4); and, is this responsibilityportant for a paraprofessional to
perform? (Not important = O, Important = 1, Verydantant = 2).

On the paraprofessional form, response categarrgsaiaprofessionals are
worded similarly, as follows: Are you currently f@ming this responsibility? (Never =
0, Rarely = 1, Sometimes = 2, Often = 3, Always)=sthould you be performing this
responsibility? (Never = 0, Rarely = 1, Sometimeg ©ften = 3, Always = 4); and, is
this responsibility important in your current jobgition? (Not important = 0, Important =
1, Very Important = 2). The survey concludes witldiéional space for comments and
explanations.

Data Analysis

First, a non-parametric group data gather from admin@tsaspecial education
teachers, and paraprofessional’s ratings (Likextledare converted to numerical
equivalents as such: 1 = never, 2 = rarely, 3 =edones, 4 = often, 5 = always; and, 1 =
not important, 2 = important, and 3 = very impottan

The survey data are analyzed using descriptivesttat consistent with the 360
Degree Feedback Program as a model of deliveryicipant survey responses are
presented through tables of means and standardtuea across raters for each survey
item on a dual scale. The dual scale includes htan the expectation is currently
performed and how often the expectation shoulddsfopmed allowing for gap analysis.
Standard deviations will establish level of sigraince to determine magnitude between
respondent ratings. Feedback provided in this mawill allow for quick interpretative
results and visual analysis of data result. Otlescdptive information variables on the

survey related to supervision and service deliaeeyanalyzed and varied according to
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participant type (administrator, teacher, parapsifenal) including: direct supervisor,
adequate supervision, person responsible for etmafuparaprofessionals, annual
performance review, job description, percent of papviding academic, instruction and
personal care supports, group size (1:1/sharedéndrolup), type and number of

educational settings per week, and Title | and Betvices.
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Chapter 3

Results

Part I: Descriptive Information

Supervision and Evaluation. All participants responded to questions regarding
supervision. 71% of all assistant principal anch@pal participants endorse the
superintendent as their direct supervisor, 95%pet®l education teachers identify the
principal as their direct supervisor, and 61% abpaofessionals report that the special
education teacher directly supervises the majofityreir work; nearly all participants
report receiving adequate supervision (see Tablm2ggards to supervision of
paraprofessionals, 97% of principals and 80% o€igpheducation teachers report
providing supervision to paraprofessionals; companeB8% of principals and 28% of
special education teachers participants that repsponsibility for evaluating the
performance of paraprofessionals. As for the evalnaf performance, 60% of
paraprofessional participants report being evatlibtean assistant principal or principal
and 26% report being evaluated by a special educttacher. 71% of paraprofessionals
report having an evaluation within the past yeampared to 26% of paraprofessionals
who report not having an evaluation within the peestr. Of the total paraprofessional
participants, 43% report that they have a copyeirtjob description, 36% do not have a

copy, and 21% were unsure (see Table 2).
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Table 2. Participant supervision related inform@atio

ltem Principal Teacher Paraprofessional
(n=68) (n=213) (n =190)
Part I: Supervision Items % % %
Person responsible for directly supervising theamityj of
your work?
General Education Teacher 0 0 14.7
Special Education Teacher 0 0 61.3
Title | Teacher 0 0 1.8
ESL Teacher 0 0 1.8
Early Childhood Teacher 0 0 3.7
Media Specialist 0 0 3.1
School Nurse 0 0 0
Principal 15.2 95.2 9.2
Superintendent 71.2 0.5 1.8
School Board 3 0 0
| don’t know 10.6 1.4 2.5
Other 0 2.9 0
Adequate Supervision
Yes 93.9 83.3 90.8
No 3.0 7.2 55
Unsure 3.0 8.6 3.7
Provide supervision to paraprofessionals?
Yes 97.0 80.4 n/a
No 3.0 17.7
Unsure 0 19
Evaluate the performance of paraprofessionals?
Yes 87.9 27.8 n/a
No 12.1 66.5
Unsure 0 5.7
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Person responsible for evaluating your performance?
General Ed Teacher
Special Ed Teacher n/a n/a

Early

Title | Teacher

Principal
Assistant Principal
Superintendent
ESL Teacher
Childhood Teacher
Media Specialist
School Nurse

| don’t know

Performance review in the past year?

n/a n/a
Yes
No
Unsure

Job Description

Yes n/a n/a
No
Unsure

4.9
25.8
0.6
42.3
17.8
0.6
0.6
1.2
0.6

5.5

71.2
25.8
3.1

42.9
36.2
20.9

www.maharaa.com

8¢



39

Service Deliveryln regards to service delivery, special educateathers and
paraprofessionals were asked to report the nahddraquency services provided to
students on a daily basis, as referenced in Tabl&& majority of special education
teacher and paraprofessional participants bothgreed spending most of their time (76-
99%) each day providing academic instruction, andhress time (1-25%) providing
behavioral support and little time providing perabecare activities (0%) each day. As for
group size, most special education teachers r@gpoviding services in a small group
setting, whereas most paraprofessionals that reypoking in a 1:1 setting, and with
neither providing services within a whole/large grf students during the day. Of the
paraprofessional participants, almost all repaovjaling services within general
education settings (44%) or special educationrgtt{38%), and within school
environment, paraprofessionals report working wiitimultiple settings during the week.
Further, paraprofessionals were asked if werefiggttio provide educational services as
a Title | paraprofessional, the majority report *1(61%), 22% report “yes” and 28%
were “unsure.” Similarly, the majority of parapestionals report that they do not

provide services to students with limited Englisbfigiency (72%) (see Table 3).
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Table 3. Special Education Teacher and Paraprofessservice delivery information.

ltem Teacher Paraprofessional
(n=213) (n = 190)
% %

Part I: Service Delivery Items

% of day providing academic instruction

0% 0 2.5
1-25% 4.8 135
26-50% 6.2 14.1
51-75% 15.8 21.5
76-99% 52.6 33.7
100% 20.6 14.7
% of day providing behavioral support
0% 1.9 5.5
1-25% 37.3 29.4
26-50% 17.7 16.0
51-75% 12.4 12.3
76-99% 15.3 22.7
100% 15.3 14.1
% of day providing personal care activities
0% 69.9 62.0
1-25% 20.6 28.8
26-50% 7.2 3.1
51-75% 1.0 3.1
76-99% 14 2.5
100% 0 0.6
1:1 support
0% 14.8 11.7
1-25% 52.2 27.6
26-50% 16.3 9.8
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51-75% 9.6 14.7

76-99% 5.7 25.8
100% 1.4 10.4
Shared/Small Group
0% 5.3 12.9
1-25% 20.6 42.3
26-50% 26.8 20.2
51-75% 18.2 9.2
76-99% 20.1 12.9
100% 9.1 2.5
Whole Group
0% 30.1 42.9
1-25% 30.6 36.2
26-50% 21.1 8.6
51-75% 6.2 3.1
76-99% 6.2 3.7
100% 5.7 55
Title |
Yes n/a 22.1
No 50.3
Unsure 27.6
ELL
Yes n/a 27.6
No 72.4
Educational Setting
General Education n/a 43.6
Special Education 38.0
Title | Classroom 1.8
Health/Nurse Office 0
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# of Settings per Week

Media Center/Library
Other

A WNPF

5+

n/a

3.7
12.9

19.0
30.7
16.6

8.0
25.8
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Part II: Paraprofessional Expectations

Current performancdll participants were asked to rate the curremiggenance
of paraprofessionals, including paraprofessionfdratings. Means and standard
deviations for each expectation across participansovided in Table 4. Ratings ranged
from 1.24, indicating that the expectation is cntieperformed almost never, to 4.82,
indicating that currently the expectation is neaillyays performed by the
paraprofessional. Cut scores for current performaatings are set at 4.27 and 2.49.

Based on cut scores and rankings, the expectatbes by all respondents as
occurring often to almost always currently inclytisted in descending order): Item 36:
Acknowledge and respect the rights of parents &umests Item 41:Follow direction of
the supervising professiondtem 38:Maintain confidentiality of all students at all teg
and Item 34Respect the beliefs, heritage, lifestyles, trad&iccultures, and values of
students and their familieExpectations rated by all respondents as cugrecturring
rarely to never include (listed in ascending ordiéem 7:Assigns grades for short
answer/essay assignments and tdstsn 47:Act as a translatgritem 10:Develop
lesson plans and design instructional activitiasd Item 5Assigns grades for multiple
choice and true/false assignments and tests

Non-agreement between all respondents for currenibmance of
paraprofessionals also exists for six items ineigdtems 15, 17, 20, 31, 37, 43, and 48.
For Item 31:Demonstrate sensitivity to beliefs, traditionstergs, and valugsand Item
43: Use problem-solving in all aspects of seryigaraprofessionals report performing
these expectations above average (often to alway€xeas, special education teachers

and principals endorsed average ratings for cuperiormance. Principals’ above
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average ratings (often to always) for Item ASsist with implementing accommodations
as stated in the student’s IE&e inconsistent with special education teacheis an
paraprofessionals’ ratings that fall within the leage range for current performance. As
for Item 37:Serve as a mandated reporterincipals and paraprofessionals report above
average ratings (often to always), and special &ttt teachers endorsed average ratings
for current performance.

Furthermore, teachers and paraprofessionals enbdelse& average ratings (never
to rarely) for current performance of Iltem 4&sist in the media center and/or library,
but principal ratings fall in the average rangedorrent performance. As for Item 17:
Incorporate lowa Core Standards into instructioaativitiesand Item 20Identify the
function of student behavigprincipals and special education teachers enduaiosy
average ratings of current performance indicativag paraprofessionals rarely performed
these tasks, as compared to paraprofessionals eherasvho report average ratings for

current performance (see Table 4).
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Table 4. Mean endorsement of current performdoceeach expectation by administrators, teaches paraprofessionals on a Likert
Scale of: 1 (Never), 2 (Rarely), 3 (Sometimes)Oftgn), 5 (Always).

Item Principal Teacher Paraprofessional
(n=35) (n=138) (n=97)
M SD M SD M SD

Category: Supporting the
learning environment

1 Assists with planning, 3.40 .88 3.20 .99 3.24 1.04
organization, and preparation
activities

2 Supervising students on school  4.20 .83 4.13 .84 4.28 .86
premises

3 Assist teachers with classroom 3.14 .94 3.42 1.01 3.26 1.24

management procedures

4 Facilitate inclusion of all 4.09 .85 3.50 1.05 3.30 1.17
students during all types of
activities at school

Category: Assessment and
Evaluation
5 Assigns grades for multiple 1.74 .85 1.61 .99 1.71 1.04
choice, matching, and
true/false assignments and

tests

6 Collect progress monitoring 2.69 1.02 2.69 1.15 3.19 141
data

7 Assigns grades for short 1.34 .54 1.24 .64 1.41 g7
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10

11

12

13

14

15

16

answer or essay assignments
and tests

Conduct observations of
student learning needs

Provide objective student
performance information to
supervising professional(s), as
needed

Category: Instructional
Practices

Develop lesson plans and
design instructional activities

Follow teacher lesson plans to
provide direct instruction

Assist with the instruction of
reading, math, or writing

Leads small group lessons and
individual lessons

Assist teacher in
modifying/adapting
instructional
strategies/materials to meet
needs of the student

Assist with implementing
accommodations, as stated in
the student’s IEP

Provide academic tutoring

3.06

3.80

1.54

3.51

3.57

2.94

3.34

4.37

3.09

1.21

1.05

.78

1.22

1.24

1.14

.87

.84

1.09

2.85

3.36

1.39

2.94

3.41

2.83

3.00

411

3.00
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1.07

1.10

1.71

1.17

1.01

1.00

1.09

.95

.99

3.07

3.74

1.94

3.53

3.79

3.25

3.06

3.82

3.32

131

1.16

1.24

1.34

1.26

131

1.30

1.38

1.19
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17

18

19

20

21

22

23

24

25

26

one-to-one

Incorporate lowa Core
Standards into instructional
activities

Use developmentally and age-
appropriate instructional
strategies

Use strategies that foster
student independence

Category: Behavior
Management

Identify the function of student
behavior

Implement Behavior
Intervention Plan

Collect/record behavior data

Graph behavior data

Assist with daily living skills

Assist in teaching social skills
to students

Teach students to generalize
behaviors in various activities,
settings, across individuals

2.37

4.09

4.11

2.23
3.91

3.63

2.17

3.51

3.63

3.37

1.29

.95

M2

1.19

.95

1.19

1.01

1.22

94

1.00

2.18

3.81

3.86

2.29
3.87

3.68

1.60

3.20

3.55

3.40
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1.30

1.14

.99

1.03

1.09

1.05

.98

1.30

1.03

1.12

2.56

3.95

4.04

3.16

3.47

3.38

1.74

2.71

3.57

3.27

1.43

1.19

1.07

1.30

1.50

1.48

1.22

1.49

1.27

1.32

LY



27

28

29

30

31

32

33

35

Modify environment to
manage behavior

Category: IEP/IFSP
Involvement

Assist with implementation of
IEP goals

Implement teacher’s lesson
plan

Participate in IEP meetings

Demonstrate sensitivity to
beliefs, traditions, cultures, and
values, that influence the
relationship between children,
families, and schools

Assist with implementation of
assistive technology devices

Category: Partnering with
Families

Communicate program data
with parents

Respect the beliefs, heritage,
lifestyles, traditions, cultures,
and values of students and
their families

Foster professional
relationships with families

2.86

3.77

3.29

2.31

3.97

3.60

1.63

4.49

3.91

91

1.17

1.32

.99

1.20

1.03

.65
.98

.95

2.98

3.65

3.09

2.13

4.13

3.49

1.68

4.34

3.31
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1.06

1.06

g1

1.02

1.04

1.17

.84

.84

1.17

3.23

3.52

3.41

1.90

4.34

2.82

1.76

4.67

3.31

1.15

151

1.46

1.35

111

1.44

1.11
.90

1.54
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36

37

38

39

40

41

42

46

Acknowledge and respect the
rights of parents and students

Serve as a mandated reporter
and advocate for the student

Maintain confidentiality of all
students at all times

Category: Professional
Development

Attend professional
development opportunities
Obtain appropriate
credentialing to maintain job
title

Follow direction of the
supervising professional

Use appropriate educational
terminology in job related
communications

Use problem-solving in all
aspects of service delivery

Category: Other

Monitor hallways, cafeteria,
playground

Assist with health-related
services

Assist students with physical

4.63

4.54

4.54

2.94

3.89

4.66

4.17

3.97

3.40

2.97

3.83

73

e

.92

1.00

1.30

A8

71

.82

131

1.01

1.12

4.29

4.04

4.31

2.63

3.93

4.28

3.70

3.71

3.51

3.02

3.45

.85

1.23

.92

1.13

1.14

M2

91

91

1.08

1.14

1.19
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4.78

4.38

4.82

3.10

3.64

4.76

4.49

4.49

3.94

2.65

2.81

71

1.14

.63

1.33

1.63

.61

e

.68

1.15

1.14

1.33
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disabilities

47 Act as a translator 1.63 97 1.68 .95

48 Assist in the media center 2.69 1.51 2.26 A7
and/or library

1.48

2.05

1.06

1.19

*Cut scores for current performance ratings wetetd.27 for high ratings and 2.49 for low ratings
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Expected performance. All participants were askedte the expected
performance of paraprofessionals, including paf@ssional self-ratings. Means and
standard deviations for each expectation acrosipants are provided in Table 5.
Ratings ranged from 1.29, indicating that the paofgssional is expected to rarely or
never perform the expectation, to 5, indicating tha paraprofessional is expected to
always perform the expectation. Cut scores for etgueperformance ratings are set at
4.27 and 2.49.

Based on cut scores and rank ordering, the expatsatated by all respondents
as expected to occur often to almost always inc(lisied in descending order): Item 38:
Maintain confidentiality of all students at all tag Item 36:Acknowledge and respect
the rights of parents and studenitem 41:Follow direction of the supervising
professionaland Item 34Respect the beliefs, heritage, lifestyles, tradgjccultures,
and values of students and their famili€se expectations rated by all respondents as
expected to occur rarely to never include (listedscending order): Item Assigns
grades for short answer/essay assignments and tests 10:Develop lesson plans and
design instructional activitiedtem 33:Communicate program data with parerasid
Item 5:Assigns grades for multiple choice and true/falssignments and tests

Non-agreement between respondents for expectéaripance is evident for
expectation Iltems 15, 18, 19, 35, 40, and 48. feon18:Use developmentally and age
appropriate instructional strategietiem 35:Foster professional relationships with
families and Item 400btain appropriate credential to maintain job titigrincipals
endorsed above average ratings indicating thappafessionals should perform these

responsibilities often to always, compared to teegland paraprofessionals who report
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average ratings indicating that these items shbelderformed merely sometimes.
Teachers and principals showed agreement thatlfessist with implementing
accommodationss stated in the student’s IEAd Item19Use strategies that foster
student independencsghould be performed often to always, whereas pafegsionals
endorsed average ratings for these expectationmrAgem 48:Assist in the media
center and/or library paraprofessional and teachers’ ratings are bale@wage indicating
paraprofessionals should rarely be performingtds& but principal ratings indicate that

paraprofessionals should be performing this taskvemage amount (see Table 5).
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Table 5. Mean endorsement of expegbedformance for each expectation by administratees;hers, and paraprofessionals on a Likert
Scale of: 1 (Never), 2 (Rarely), 3 (Sometimes)Ofidn), 5 (Always).

[tem Principal Teacher Paraprofessional
(n=35) (n=138) (n=97)
M SD M SD M SD

Category: Supporting the
learning environment

1 Assists with planning, 3.26 .89 3.35 .83 3.30 94
organization, and preparation
activities

2 Supervising students on school  4.17 .86 4.10 .89 4.15 .94
premises

3 Assist teachers with classroom 3.31 1.13 3.51 .95 3.25 1.23

management procedures

4 Facilitate inclusion of all 4.23 .88 3.8 .93 3.32 1.18
students during all types of
activities at school

Category: Assessment and
Evaluation
5 Assigns grades for multiple 1.80 .83 1.78 1.06 1.79 1.04
choice, matching, and
true/false assignments and tests

6 Collect progress monitoring 2.71 .99 2.88 1.12 3.24 1.31
data

7 Assigns grades for short 1.29 46 1.33 .69 1.44 M2
answer or essay assignments
and tests
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10

11

12

13

14

15

16

Conduct observations of
student learning needs

Provide objective student
performance information to
supervising professional(s), as
needed

Category: Instructional
Practices

Develop lesson plans and
design instructional activities

Follow teacher lesson plans to
provide direct instruction

Assist with the instruction of
reading, math, or writing

Leads small group lessons and
individual lessons

Assist teacher in
modifying/adapting
instructional
strategies/materials to meet
needs of the student

Assist with implementing
accommodations, as stated in
the student’s IEP

Provide academic tutoring one-
to-one

3.11

3.98

151

3.51

3.63

291

3.4

4.49

3.0

1.28

.98

.78

1.38

1.26

1.15

.88

.61

1.08

3.14

3.69

1.45

3.09

3.51

2.96

3.24

4.39

3.14

1.06

1.01

.76

1.28

91

.92

1.06

.80

.99
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3.11

3.70

1.82

3.49

3.78

3.20

3.06

3.81

3.26

1.27

1.16

1.08

1.41

1.24

1.32

1.27

1.36

1.24
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17

18

19

20

21

22

23

24

25

26

27

Incorporate lowa Core
Standards into instructional
activities

Use developmentally and age-
appropriate instructional
strategies

Use strategies that foster
student independence

Category: Behavior
Management

Identify the function of student
behavior

Implement Behavior
Intervention Plan

Collect/record behavior data

Graph behavior data

Assist with daily living skills

Assist in teaching social skills
to students

Teach students to generalize
behaviors in various activities,
settings, across individuals

Modify environment to

2.6

4.29

4.40

2.4

4.03

3.8

2.29

3.71

3.6

3.51

2.94

1.35

.89

.69

1.24

.98

1.13

.96

1.07

.98

1.07

.97

2.53

4.19

441

2.56

4.09

3.96

1.85

3.43

3.86

3.80

3.33

www.manaraa.com

1.44

1.01

.81

1.17

.97

.89

1.09

1.24

.85

.94

.98

2.67

3.93

411

3.25

3.51

3.36

1.99

2.89

3.64

3.29

3.20

1.45

1.17

1.06

1.34

1.48

1.46

1.38

1.48

1.27

1.32

1.19
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28

29

30
31

32

33

35

36

manage behavior

Category: IEP/IFSP
Involvement

Assist with implementation of
IEP goals

Implement teacher’s lesson
plan

Participate in IEP meetings

Demonstrate sensitivity to
beliefs, traditions, cultures, and
values, that influence the
relationship between children,
families, and schools

Assist with implementation of
assistive technology devices

Category: Partnering with
Families

Communicate program data
with parents

Respect the beliefs, heritage,
lifestyles, traditions, cultures,
and values of students and their
families

Foster professional
relationships with families

Acknowledge and respect the
rights of parents and students

4.17

3.43

2.69
4.57

3.89

1.74

4.83

4.29

4.89

.89

1.36

1.11
.70

.87

.85

57

.93

.53

4.78

3.81

3.21

2.72
4.53

3.83

1.72

3.69

4.81
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1.03

1.34

1.15
.80

1.05

.90

.62

1.21

.53

3.52

3.36

2.56
4.36

2.96

1.92

4.69

3.38

4.76

1.50

1.49

1.57
1.11

141

1.14

.85

1.50

.70

99



37

38

39

40

41

42

43

45

46

Serve as a mandated reporter
and advocate for the student

Maintain confidentiality of all
students at all times

Category: Professional
Development

Attend professional
development opportunities

Obtain appropriate
credentialing to maintain job
title

Follow direction of the
supervising professional

Use appropriate educational
terminology in job related
communications

Use problem-solving in all
aspects of service delivery

Category: Other

Monitor hallways, cafeteria,
playground

Assist with health-related
services

Assist students with physical

4.77

5.00

3.51

4.26

4.89

4.46

4.46

3.43

3.03

3.91

.69

.00

.95

.92

.32

.56

74

1.27

1.12

1.04

4.52

4.96

3.62

3.93

4.78

4.25

4.33

3.46

3.18

3.66

.95

.36

91

1.15

43

.76

.78

1.11

1.08

1.08
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4.46

4.84

3.63

3.81

4.78

4.59

4.61

3.75

2.64

2.91

1.06

.66

1.14

1.49

.58

.76

.62

1.15

1.16

1.35
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disabilities

47 Act as a translator 1.94 97 2.06 1.09

48 Assist in the media center 2.83 1.44 2.27 1.17
and/or library

1.60

2.19

111

1.19

*Cut scores for expected performance ratings werats4.27 for high ratings and 2.49 for low rasing
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Importance. All participants were asked to rateithgortance as it pertains to
improving school functioning of students. Means atathdard deviations for each
expectation across participants are provided irér@bRatings ranged from 1.29,
indicating the expectation is not important, tenglicating that the expectation is very
important. Cut scores for expected performancegatare set at 2.70 and 1.97.

Based on cut scores and rank ordering, importaataggs of highest ranking
across all respondents, listed in ascending ontidyde: Item 38Maintain
confidentiality of all students at all timelsem 41:Follow direction of the supervising
professionglltem 37:Serve as a mandated reportand Item 36Acknowledge and
respect the rights of parents and studehlste. Item 34Respect the beliefs, heritage,
lifestyles, traditions, cultures, and values ofdemts and their familieis considered
important by all respondents despite the lowengally paraprofessionals. Expectations
rated by all respondents as low importance, listeascending order, include: Item 7:
Assigns grades for short answer/essay assignmedtsesats Item 5:Assigns grades for
multiple choice and true/false assignments and,tésim 48:Assist in media center
and/or library, and Item 10Develop lesson plans and design instructional #cti

Non-agreement between respondents for importanegpectations is show for
Items 1, 15, 17, 23, 28, 30, 31, and 33. For It&mAEsist with implementing
accommodations, as stated in the students’dB® Item 17Incorporate lowa core
standards into instructional activitieprincipals and teachers endorsed above average
ratings of importance compared to paraprofessioratisgs for importance. Principals
and teachers also agreed that ItemAsEists with planning, organizing, and preparations

activities Item 23:Graph behavior dataltem 30:Patrticipate in IEP meetingand Item
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33: Communicate program data with pargate not as important to improving student
functioning, compared to paraprofessionals ratthgs were in the average range for
importance.

Further, principals found Item 28ssist with implementation of IEP goaliem
31: Demonstrate sensitivity to beliefs, traditions tarés, and values that influence the
relationship between children, families, and sceot be more important as compared

to teachers and paraprofessionals (see Table 6).
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Table 6. Mean importance ratings for each itgyradministrators, teachers, and paraprofessiamassLikert Scale of: 1 (Not Important),
2 (Important), and 3 (Very Important).

ltem Principal Teacher Paraprofessional
(n=35) (n=138) (n=97)
M SD M SD M SD

Category: Supporting the
learning environment

1 Assists with planning, 1.89 .58 1.99 .69 2.28 .66
organization, and preparation
activities

2 Supervising students on school 2.40 .65 2.46 .64 2.52 .58
premises

3 Assist teachers with classroom 2.06 .68 243 .59 2.29 .64

management procedures

4 Facilitate inclusion of all 2.69 .58 2.46 .61 2.38 .70
students during all types of
activities at school

Category: Assessment and
Evaluation
5 Assigns grades for multiple 1.40 .65 1.32 .58 1.69 .68
choice, matching, and true/false
assignments and tests

6 Collect progress monitoring 2.09 74 2.12 T7 2.32 72
data
7 Assigns grades for short answer 1.31 .63 1.29 .61 1.67 75

or essay assignments and tests
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10

11

12

13

14

15

16

17

Conduct observations of student
learning needs

Provide objective student
performance information to
supervising professional(s), as
needed

Category: Instructional
Practices

Develop lesson plans and design
instructional activities

Follow teacher lesson plans to
provide direct instruction

Assist with the instruction of
reading, math, or writing

Leads small group lessons and
individual lessons

Assist teacher in
modifying/adapting

instructional strategies/materials
to meet needs of the student

Assist with implementing
accommodations, as stated in
the student’s IEP

Provide academic tutoring one-
to-one

Incorporate lowa Core

2.20

2.49

1.63

2.46

2.46

2.20

2.49

2.83

2.17

2.00

72

.61

.81

.70

.70

A2

.66

.38

.66

.84

2.24

2.49

1.68

2.34

2.48

2.21

2.41

2.76

2.20

1.96

www.manaraa.com

.67

.63

.82

.69

o7

.66

.61

A4

.62

.79

2.30

2.53

1.95

2.45

2.55

2.37

2.44

2.65

2.44

2.20

72

.63

.78

.69

.63

71

.68

.61

.61

.70

29



18

19

20

21

22

23

24

25

26

27

Standards into instructional
activities

Use developmentally and age-
appropriate instructional
strategies

Use strategies that foster student

independence

Category: Behavior
Management

Identify the function of student
behavior

Implement Behavior
Intervention Plan

Collect/record behavior data

Graph behavior data

Assist with daily living skills

Assist in teaching social skills
to students

Teach students to generalize
behaviors in various activities,
settings, across individuals

Modify environment to manage
behavior

2.66

2.63

2.03

2.63

251

1.91

2.46

251

2.49

2.26

.54

.55

.82

.55

.66

.70

.66

.56

.61

.70

2.57

2.75

2.19

2.65

2.62

1.62

2.28

2.54

2.54

2.33
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A7

.76

.52

.53

M2

M2

.04

.04

.61

2.58

2.66

2.48

2.46

2.35

2.05

2.18

2.54

2.33

2.37

.58

.58

.68

.69

74

.82

.80

.65

72

.63
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28

29
30
31

32

33

35

36

Category: IEP/IFSP
Involvement

Assist with implementation of
IEP goals

Implement teacher’s lesson plan
Participate in IEP meetings

Demonstrate sensitivity to
beliefs, traditions, cultures, and
values, that influence the
relationship between children,
families, and schools

Assist with implementation of
assistive technology devices

Category: Partnering with
Families

Communicate program data
with parents

Respect the beliefs, heritage,
lifestyles, traditions, cultures,
and values of students and their
families

Foster professional relationships
with families

Acknowledge and respectthe 2.86

rights of pare2.86nts and
students

2.74

2.37
1.91
2.71

2.57

1.63

2.89

2.60

.51

7
.66
.52

.56

.81

.32

.55

.36

2.57

2.28
191
2.58

2.48

1.72

2.70

2.23

2.70

www.manaraa.com

.59

71
M2
.60

.61

.80

.52

.68

49

2.54

241
2.13
2.68

2.18

2.07

2.68

2.40

2.79

.68

.70
.81
.57

.78

.81

.53

.67

43

79



37

38

39

40

41

42

45

46

Serve as a mandated reporter
and advocate for the student

Maintain confidentiality of all
students at all times

Category: Professional
Development

Attend professional
development opportunities

Obtain appropriate credentialing
to maintain job title

Follow direction of the
supervising professional

Use appropriate educational
terminology in job related
communications

Use problem-solving in all
aspects of service delivery

Category: Other

Monitor hallways, cafeteria,
playground

Assist with health-related
services

Assist students with physical
disabilities

2.97

3.00

231

2.69

291

2.49

2.63

2.06

2.26

2.58

A7

.00

.58

.53

.28

.61

.55

.80

.66

.56

2.71

2.88

2.22

2.25

2.83

2.32

2.55

2.02

2.15

2.41
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.52

.35

.56

.69

42

.62

.53

g1

.64

.62

2.76

2.87

241

2.30

2.74

2.48

2.62

2.42

2.25

2.27

A7

37

.61

e

.48

.60

Sl

.66

.68

.76

59



47 Act as a translator 1.80 .76

48  Assist in the media center 1.69 .76
and/or library

1.72 72

1.46 .63

1.82

1.72

.82

75

*Cut scores for importance ratings are set at Righ ratings and 1.97 for low ratings.
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Current, expected, and importance ratings. As rapatl above, all participants
were asked to rate the current and expected peaftzenof expectations as well as the
importance as it pertains to improving school fiordhg of students. Means and
standard deviations for each expectation acrosipants are provided in Table 7. Cut
scores for current and expected performance raéirggset at 4.27 and 2.49, and cut
score for importance ratings were set at 2.70 a@d. 1

Based on cut scores and rank ordering, the ovaigiest ratings across all
respondents for current, expected, and importeatoags, listed in descending order,
include: Item 36 Acknowledge and respect the rights of parents &amndesits Item 38:
Maintain confidentiality of all students at all teg and Item 41Follow direction of the
supervising professionaNote. Despite slightly lower importance ratings b
paraprofessionals, Iltem 3Respect the beliefs, heritage, lifestyles, tradgjaultures,
and values of students and their famisd®ws ratings above the average range (often to
always) across all respondents for current andaggdeerformance as well as
importance to improving student functioning. Ovkridle lowest ratings across all
respondents for current expected and importanggggtlisted in ascending order,
include: Item 5Assigns grades for multiple choice and true/falsgignments and tests
Item 7:Assigns grades for short answer/essay assignmendtseats ltem 10:Develop
lesson plans and design instructional activitesd Item 47Act as a translatar

Non-agreement between raters appears to be mdsnévor Iltem 15Assist
with implementing accommodations, as stated irsthdents’ IEPand Item 31:
Demonstrate sensitivity to beliefs, traditions tetds, and valueszor Item 15, principals

and teachers agree that paraprofessionals shoasisisting with implementing
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accommodations as stated on the student’s IERdraprofessionals do not rate this as
currently or expected to be performed more thanetiones and it is less important of a
task. Item 31, principals and teachers reportpghaaprofessionals are not currently
performing this expectation but they should be iamlimportant, compared to
paraprofessional self-report that they are curygueiforming the expectation, they
should be, but it is not as important to improvatgdent functioning.

As for Item 43:Use problem-solving in all service deliveall participants report
that it should be performed, yet, it is not perfechturrently nor is it regarded as
important to improving student functioning by akpondents. Also, although principals’
ratings just exceed lower cut point for current argdected performance, Iltem 48ssist
in the media center and/or librarpverall, is endorsed by all respondents as rarely
performed currently, rarely expected, and not irtgur

Furthermore, the highest rated expectations foeetgal performance and
importance ratings include: Item 38, Item 41, 1t8é) Item 34, and Item 37; likewise, the
highest rated expectations for current performanclede: Item 36, Iltem 41, ltem 38,

Item 34, and Item 37 (see Table 7).
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Table 7. Means of current performance, expectefbpeance, and importance ratings between ratersdon expectation.

Item Principal Teacher Paraprofessional
(n=35) (n=138) (n=97)
Cur Exp Imp Cur Exp Imp Cur Exp Imp
Category:
Supporting the
learning
environment
1 Assists with 3.40 3.26 1.89 3.20 3.35 1.99 3.24 3.30 2.28

planning,

organization, and
preparation
activities
2 Supervising 4.20 417 2.40 413 410 2.46 4.28 4.15 2.52
students on school
premises

3 Assist teachers with 3.14 3.31 2.06 3.42 3.51 2.43 3.26 3.25 2.29
classroom

management
procedures

4 Facilitate inclusion 4.09 4,23 2.69 3.50 3.80 2.46 3.30 3.32 2.38
of all students

during all types of
activities at school

Category:
Assessment and
Evaluation
5 Assigns grades for 1.74 1.80 1.40 1.61 1.78 1.32 1.71 1.79 1.69
multiple choice,
matching, and
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10

11

true/false
assignments and
tests

Collect progress 2.69 2.71
monitoring data

Assigns grades for 1.34 1.29
short answer or

essay assignments

and tests

Conduct 3.06 3.11
observations of

student learning

needs

Provide objective 3.80 3.98
student

performance

information to

supervising

professional(s), as

needed

Category:
Instructional
Practices

Develop lesson 1.54 1.51
plans and design

instructional

activities

Follow teacher 3.51 3.51

2.09

1.31

2.20

2.49

1.63

2.46

2.69 2.88 2.12
1.24 1.33 1.29
2.85 3.14 2.24
3.36 3.69 2.49
1.39 1.45 1.68
2.94 3.09 2.34

www.maharaa.com

3.19

1.41

3.07

3.74

1.94

3.53

3.24

1.44

3.11

3.70

2.32

1.67

2.30

2.53



12

13

14

15

16

17

lesson plans to
provide direct
instruction

Assist with the
instruction of
reading, math, or
writing

Leads small group
lessons and
individual lessons

Assist teacher in
modifying/adapting
instructional
strategies/materials
to meet needs of the
student

Assist with
implementing
accommodations, as
stated in the
student’s IEP

Provide academic
tutoring one-to-one

Incorporate lowa
Core Standards into
instructional
activities

3.57

2.94

3.34

4.37

3.09

2.37

3.63

291

3.4

4.49

3.0

2.6

2.46

2.20

2.49

2.83

2.17

2.00

3.41

2.83

3.00

411

3.00

2.18

3.51

2.96

3.24

4.39

3.14

2.53

2.48

2.21

241

2.76

2.20

1.96
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3.79

3.25

3.06

3.82

3.32

2.56

3.78

3.20

3.06

3.81

3.26

2.67

2.55

2.37

244

2.65

2.44

2.20
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18

19

20

21

22

23

24

25

Use
developmentally
and age-appropriate
instructional
strategies

Use strategies that
foster student
independence

Category:
Behavior
Management

Identify the
function of student
behavior

Implement
Behavior
Intervention Plan

Collect/record
behavior data

Graph behavior
data

Assist with daily
living skills

Assist in teaching

4.09

411

2.23

3.91

3.63

2.17

3.51

3.63

4.29

4.40

2.4

4.03

3.8

2.29

3.71

3.6

2.66

2.63

2.03

2.63

2.51

1.91

2.46

2.51

3.81

3.86

2.29

3.87

3.68

1.60

3.20

3.55

4.19

441

2.56

4.09

3.96

1.85

3.43

3.86

2.57

2.75

2.19

2.65

2.62

1.62

2.28

2.54
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3.95

4.04

3.16

3.47

3.38

1.74

2.71

3.57

3.93

411

3.25

3.51

3.36

1.99

2.89

3.64

2.58

2.66

2.48

2.46

2.35

2.05

2.18

2.54
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26

27

28

29

30

31

social skills to
students

Teach students to
generalize

behaviors in various

activities, settings,
across individuals

Modify
environment to
manage behavior

Category:
IEP/IFSP
Involvement

Assist with
implementation of
IEP goals

Implement
teacher’s lesson
plan

Participate in IEP
meetings

Demonstrate
sensitivity to
beliefs, traditions,
cultures, and
values, that
influence the
relationship
between children,

3.37

2.86

3.77

3.29

231

3.97

3.51

2.94

4.17

3.43

2.69

4.57

2.49

2.26

2.74

2.37

1.91

2.71

3.40

2.98

3.65

3.09

2.13

4.13

3.80

3.33

3.81

3.21

2.72

4.53

2.54

2.33

2.57

2.28

191

2.58
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3.27

3.23

3.52

3.41

1.90

4.34

3.29

3.20

3.52

3.36

2.56

4.36

2.33

2.37

2.54

241

2.13

2.68
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32

33

35

36

37

families, and
schools

Assist with
implementation of
assistive technology
devices

Category:
Partnering with
Families

Communicate
program data with
parents

Respect the beliefs,
heritage, lifestyles,
traditions, cultures,
and values of
students and their
families

Foster professional
relationships with
families

Acknowledge and
respect the rights of
parents and students

Serve as a
mandated reporter
and advocate for the
student

3.60

1.63

4.49

3.91

4.63

4.54

3.89

1.74

4.83

4.29

4.89

4.77

2.57

1.63

2.89

2.60

2.86

2.97

3.49

1.68

4.34

3.31

4.29

4.04

3.83

1.72

4.78

3.69

4.81

4.52

2.48

1.72

2.70

2.23

2.70

2.71
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2.82

1.76

4.67

3.31

4.78

4.38

2.96

1.92

4.69

3.38

4.76

4.46

2.18

2.07

2.68

2.40

2.79

2.76
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38

39

40

41

42

43

Maintain 4.54
confidentiality of

all students at all

times

Category:
Professional
Development

Attend professional 2.94
development
opportunities

Obtain appropriate 3.89
credentialing to
maintain job title

Follow direction of 4.66
the supervising
professional

Use appropriate 4.17
educational

terminology in job

related

communications

Use problem- 3.97
solving in all

aspects of service

delivery

Category: Other

Monitor hallways, 3.40
cafeteria,
playground

5.00

3.51

4.26

4.89

4.46

4.46

3.43

3.00

2.31

2.69

291

2.49

2.63

2.06

4.31

2.63

3.93

4.28

3.70

3.71

3.51

4.96

3.62

3.93

4.78

4.25

4.33

3.46

2.88

2.22

2.25

2.83

2.32

2.55

2.02
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4.82

3.10

3.64

4.76

4.49

4.49

3.94

4.84

3.63

3.81

4.78

4.59

4.61

3.75

2.87

241

2.30

2.74

2.48

2.62

2.42

SL



45 Assist with health- 2.97 3.03 2.26 3.02 3.18 2.15 2.65 2.64 2.25
related services

46 Assist students with 3.83 3.91 2.58 3.45 3.66 2.41 2.81 2.91 2.27
physical disabilities

47 Act as a translator 1.63 1.94 1.80 1.68 2.06 1.72 1.48 1.60 1.82

48 Assist in the media 2.69 2.83 1.69 2.26 2.27 1.46 2.05 2.19 1.72
center and/or
library
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Gap analysis. Positive gap represents the occugreiaigher ratings for current
performance than expected performance, while negglp represents the occurrence of
lower ratings for current performance than expepidfiormance. A greater value of gap
represents the greater the magnitude of the prolikap values marked with one asterisk
indicate a difference greater than one standarchtien from the mean, and gap values
marked with two asterisks indicated a differencsatgr than two standard deviations
from the mean (see Table 8).

Positive gap is observed for 19% (9/48 expectajiohprincipal ratings, 6%

(3/48 expectations) of special education teachergs, and 38% (18/48 expectations) of
paraprofessional ratings. Elevated positive gapenttan one standard deviation above
the mean, is observed for 15% (7/48 expectatiohgjincipal ratings, 13% (6/48
expectations) of special education teacher ratamgs6% (3/48 expectations) of
paraprofessional ratings. Consistent occurren&tevfted positive gap across all
respondents is observed for ItemrS2ipervising studenend Item 10Develop lesson
plans and design activitieSignificant positive gap was not observed acrespondents.

Negative gap is observed for 81% (39/48 expectajiohprincipal ratings, 94%
(45/48 expectations) of special education teacitergs, and 63% (30/48 expectations)
of paraprofessional ratings. Elevated negative(gage than 1 standard deviation below
the mean) is observed for 15% (7/48 expectatiohpjincipal ratings, 2% (1/48
expectations) of teacher ratings, and 0% of pafapstmnal ratings. However, significant
(more than 2 standard deviations below the meagatne gap is observed for 4% (2/48
expectations) of principal ratings, 17% (8/48 exatans) of teacher ratings and 4%

(2/48 expectations) of paraprofessional ratingsigi&tent occurrence of elevated and
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significant negative gap across respondents isrobddor Item 30Participate in IEP

meetingsand Item 39Attend professional development opportunifsee Table 8).
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Table 8. Gap between means of current performamte@pected performance for each expectation.

Item Principal Teacher Paraprofessional
(n=35) (n=138) (n=97)

(M=-0.16; SD=0.17) (M=-0.28; SD=0.20) (M&.05; SD=0.14)
Cur Exp Gap Cur Exp Gap Cur Exp Gap

Category: Supporting

the learning

environment

1 Assists with planning, 3.40 3.26 0.14* 3.20 3.35 -0.15 3.24 3.30 -0.06

organization, and
preparation activities

2 Supervising students on 4.20 4.17 0.03* 413 4.10 0.03* 4.28 4.15 0.13*
school premises

3 Assist teachers with 3.14 3.31 -0.17 3.42 3.51 -0.09 3.26 3.25 0.01
classroom management
procedures

4 Facilitate inclusion of all 4.09 4.23 -0.14 3.50 3.80 -0.30 3.30 3.32 -0.02

students during all types
of activities at school

Category: Assessment
and Evaluation
5 Assigns grades for 1.74 1.80 -0.06 1.61 1.78 -0.17 1.71 1.79 -0.08
multiple choice, matching,
and true/false assignments
and tests

6 Collect progress 2.69 271 -0.02 2.69 2.88 -0.19 3.19 3.24 -0.05
monitoring data

7 Assigns grades for short 1.34 1.29 0.05 1.24 1.33 -0.09 1.41 1.44 -0.03
answer or essay
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10

11

12

13

14

15

assignments and tests

Conduct observations of
student learning needs

Provide objective student
performance information
to supervising
professional(s), as needed

Category: Instructional
Practices

Develop lesson plans and
design instructional
activities

Follow teacher lesson
plans to provide direct
instruction

Assist with the instruction
of reading, math, or
writing

Leads small group lessons
and individual lessons

Assist teacher in
modifying/adapting
instructional
strategies/materials to
meet needs of the student

Assist with implementing
accommodations, as stated
in the student’s IEP

3.06

3.80

1.54

3.51

3.57

2.94

3.34

4.37

3.11

3.98

151

3.51

3.63

2.91

3.4

4.49

-0.05

-0.18

0.03*

0.00

-0.06

0.03*

-0.06

-0.12

2.85

3.36

1.39

2.94

3.41

2.83

3.00

411

3.14

3.69

1.45

3.09

3.51

2.96

3.24

4.39
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-0.29

-0.33

-0.06*

-0.15

-0.10

-0.13

-0.24

-0.28

3.07

3.74

1.94

3.53

3.79

3.25

3.06

3.82

3.11

3.70

1.82

3.49

3.78

3.20

3.06

3.81

-0.04

0.04

0.12*

0.04

0.01

0.05

0.00

0.01
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16 Provide academic tutoring  3.09 3.0 0.09* 3.00 3.14 -0.14 3.32 3.26 0.06
one-to-one

17 Incorporate lowa Core 2.37 2.6 0.11* 2.18 2.53 -0.35 2.56 2.67 -0.11
Standards into
instructional activities

18 Use developmentally and 4.09 4.29 -0.20 3.81 4.19 -0.38 3.95 3.93 0.02

age-appropriate
instructional strategies

19 Use strategies that foster 411 4.40 -0.29 3.86 4.41 -0.55* 4.04 411 -0.07
student independence

Category: Behavior

Management

20 Identify the function of 2.23 2.4 -0.17 2.29 2.56 -0.27 3.16 3.25 -0.09
student behavior

21 Implement Behavior 3.91 4.03 -0.12 3.87 4.09 -0.22 3.47 3.51 -0.04
Intervention Plan

22 Collect/record behavior 3.63 3.8 -0.17 3.68 3.96 -0.28 3.38 3.36 0.02
data

23 Graph behavior data 2.17 2.29 -0.12 1.60 1.85 -0.25 1.74 1.99 -0.25

24 Assist with daily living 3.51 3.71 -0.20 3.20 3.43 -0.23 2.71 2.89 -0.18
skills

www.maharaa.com

18



25

26

27

28

29

30

31

32

Assist in teaching social
skills to students

Teach students to
generalize behaviors in
various activities, settings,
across individuals

Modify environment to
manage behavior

Category: IEP/IFSP
Involvement

Assist with
implementation of IEP
goals

Implement teacher’s
lesson plan

Participate in IEP
meetings

Demonstrate sensitivity to
beliefs, traditions,
cultures, and values, that
influence the relationship
between children,
families, and schools

Assist with
implementation of
assistive technology
devices

Category: Partnering

3.63

3.37

2.86

3.77

3.29

231

3.97

3.60

3.6

3.51

2.94

4.17

3.43

2.69

4.57

3.89

0.03*

-0.14

-0.08

-0.40*

-0.14

-0.38*

-0.60**

-0.29

3.55

3.40

2.98

3.65

3.09

2.13

4.13

3.49

3.86

3.80

3.33

3.81

3.21

2.72

4.53

3.83

www.manaraa.com

-0.31

-0.40

-0.35

-0.16

-0.12

-0.52*

-0.40

-0.34

3.57

3.27

3.23

3.52

3.41

1.90

4.34

2.82

3.64

3.29

3.20

3.52

3.36

2.56

4.36

2.96

-0.07

-0.02

0.03

0.00

0.05

-0.66**

-0.02

-0.14
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33

34

35

36

37

38

39

40

41

with Families

Communicate program
data with parents

Respect the beliefs,
heritage, lifestyles,
traditions, cultures, and
values of students and
their families

Foster professional
relationships with families

Acknowledge and respect
the rights of parents and
students

Serve as a mandated
reporter and advocate for
the student

Maintain confidentiality of
all students at all times

Category: Professional
Development

Attend professional
development opportunities

Obtain appropriate
credentialing to maintain
job title

Follow direction of the
supervising professional

1.63

4.49

3.91

4.63

4.54

4.54

2.94

3.89

4.66

1.74

4.83

4.29

4.89

4.77

5.00

3.51

4.26

4.89

-0.12

-0.34*

-0.38*

-0.26

-0.23

-0.46*

-0.57*

-0.37*

-0.23

1.68

4.34

3.31

4.29

4.04

4.31

2.63

3.93

4.28

1.72

4.78

3.69

4.81

4.52

4.96

3.62

3.93

4.78

www.manaraa.com

-0.04*

-0.44

-0.38

-0.52*

-0.48*

-0.65*

-0.99**

0.00*

-0.50*

1.76

4.67

3.31

4.78

4.38

4.82

3.10

3.64

4.76

1.92

4.69

3.38

4.76

4.46

4.84

3.63

.813

4.78

-0.16

-0.02

-0.07

0.02

-0.08

-0.02

-0553

-0.17

-0.02
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42 Use appropriate 4.17 4.46 -0.29 3.70 4.25 -0.55* 4.49 4.59 -0.10
educational terminology in
job related
communications
43 Use problem-solving in all  3.97 4.46 -0.49* 3.71 4.33 -0.62* 4.49 4.61 -0.12
aspects of service delivery
Category: Other
44 Monitor hallways, 3.40 3.43 -0.03 3.51 3.46 0.05* 3.94 3.75 0.19*
cafeteria, playground
45 Assist with health-related  2.97 3.03 -0.06 3.02 3.18 -0.16 2.65 2.64 0.01
services
46 Assist students with 3.83 3.91 -0.08 3.45 3.66 -0.21 2.81 291 -0.10
physical disabilities
47 Act as a translator 1.63 1.94 -0.31 1.68 2.06 -0.38 1.48 1.60 -0.12
48 Assist in the media center 2.69 2.83 -0.14 2.26 2.27 -0.01* 2.05 2.19 -0.14
and/or library
Positive Gap 9 3 18
Negative Gap 39 45 30
Elevated Positive Gap 7 6 3
Elevated Negative Per Group 7 1 0
Sig Negative Per Group 2 8 2

*Indicates 1 SD above/below the mean gap.

**Indisd® SD above/below the mean gap.
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Chapter 4

Discussion

Part | Findings

Most teachers report having 15 or more years oéeepce and a graduate
degree, compared to most paraprofessionals havéhgears of experience and at most, a
bachelor degree. This information can be comparede findings paraprofessionals
typically support students in a 1:1 ratio, whergaacial education teachers more often
provide small group instruction indicating the dextl special education teachers provide
instruction to more students compared to parapsaieals who are usually assigned to
one student at a time. Also, both paraprofessicaadisspecial education teachers spend
the majority of their day providing academic instran (76-99% of the day) rather than
behavior support (1-25% of the day) or support yithsonal care activities (0-25% of
the day). Therefore, individuals with less edugaicand training are providing academic
instruction without certification as a Title | parafessional.

Further, paraprofessionals provide support to stisdi@ the general education
classroom (44%) and special education classroof)88ost often during the school
day compared to other settings (Title I, healthgewffice/ media center/library, other).
However, nearly 26% of paraprofessionals repotttthey work in five or more of these
settings per week indicating that not only do pestgssionals spend most of their time
providing academic instruction to students 1:1 alaidy basis, but that they are stretched
very thin across multiple settings during the wda&spite working in multiple settings,
paraprofessionals report that they receive adecugtervision by special and general

education teachers.
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In regards to supervision, 97% of principals reploat they provide supervision
to paraprofessionals; however, paraprofessionplarréhat special education and general
education teachers primarily provide direct supovi of their work and only 9%
endorsed receiving direct supervision from prinlgpadicating that there are
inconsistencies between principal and paraprofeasiatings regarding direct
supervision. This same data indicates that whiéeisph education teachers and general
education teachers provide direct supervision ddpafessionals, principals are
primarily responsible for evaluating the work ofg@arofessionals. However, 28% of
special education teachers report that they evalhat performance of paraprofessionals
and 12% of principals report that they do not eadparaprofessional job performance.
IDEA (2004) specifically states that paraprofesalsrwork under the direction of
certified teachers and staff and administratorgarearily responsible for evaluating the
work of paraprofessionals. Therefore, although astriators should be responsible for
evaluating paraprofessionals’ performance, regmrtadministrators, teachers, and
paraprofessionals indicate that this is not alvthgscase; and, evaluations are not
consistently provided on an annual basis, as recamded by (NCLB, 2001).

Part Il Findings

Question 1: Are there a set of core job expectationparaprofessionals? A
complied list of commonly sited expectations forgpofessionals based on federal,
state, and empirical standards was successfulltenteduring initial development of the
P-SET. Items on the survey were compiled from éwewed research on
paraprofessional competencies, roles, and respbinsiband the following sources were

referenced: Hughes and Valle-Riestra (2008), Picked colleges (2003), the lowa
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Department of Education (2007), Wallace, Bernhamdti Utermarck (1999), Wallace,
Shin, Bartholomay, and Stahl (2001), and WallatahlSand Johnson (2003).

The P-SET has adequate face validity and contdilityaas it clearly measures
what it purports to measure and the expectatiomslarved from a large body of
research regarding paraprofessional roles and megplities. Statistical procedures to
determine the internal consistency of the survem# were inappropriate due to the data
type (non-parametric data) as well as unnecessaryaithe robust research base and the
inclusion of importance ratings within the surveytalset to self-validate the
expectations.

Question 2: Do all parties agree upon expectatiéng&lidated core list of
paraprofessional job expectations based on suateygs and agreement by
administrators, special education teachers, arappafiessionals was created. In
validation of a core list of expectations, the syrvesults show support that the
following seven expectations are most essentigbédwaprofessionals, as agreed upon by
all respondents:

e Item 31:Demonstrate sensitivity to beliefs, traditions tarés, and
values, that influence the relationship betweeitdcén, families, and
schools

e Item 34:Respect the beliefs, heritage, lifestyles, tradgiaultures, and
values of students and their famities

e |tem 36:Acknowledge and respect the rights of parents andests

e |tem 37:Serve as a mandated reporter

e Item 38:Maintain confidentiality of all students at all teg
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e Item 41:Follow direction of the supervising professionahd,
e |tem 43:Use problem solving in all aspects of service @eliv
It is apparent that the most essential items fahiw the realm of ehtincal and
legal responsibilities as well as cultural sengiiv
In contrast, survey results indicate that the fellg seven expectations are
considered least essential for paraprofessionalageeed upon by all respondents:
e Item 5Assigns grades for multiple choice and true/falseignments and
tests
e Item 7:Assigns grades for short answer/essay assignmedtteats
e |tem 10:Develop lesson plans and design instructional &
e Item 23:Graph behavior data
e |tem 33:Communicate program data with parents;
e Item 47:Act as a translatgrand,
e |tem 48:Assist in the media center and/or library
Overall, these least essential expectations faafessionals appear to be
characterized by “busy work” types of tasks suchrasling and graphing data.
Importantly, this data is consistent with the Statd Federal guidelines that
paraprofessionals should not be developing leskors pdesigning instruction and
communicated with parents. Further, translatiomises and media/library services
would be reflective of the state demographics fitleT, in which these roles are based
on need of the school and require additional trgni
Question 3Are there discrepancies between respondentsgsafor current

performance, expected performance, and importaneegroving student functioning?
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Discrepancies between paraprofessional, speciabéidn teacher, and administrator
respondent’s ratings across expectations for pafegsionals were analyzed using
means, standard deviations and cut scores; ramkiogdwas also considered. Overall,
respondents showed more agreement in their ratagsnon-agreement and most of the
disagreement were due to differences in parapriofesisratings compared to principals
or special education teachers. Iltems that stand &pen others in terms of discrepancy
between respondents include Items 15, 19, 31,32 48.

Item 15 —Paraprofessionals’ ratings are lower divecanpared to principals and
teachers who fully endorse that paraprofessioradald assist with implementing
accommodations as provided in the IEP, and thatimportant for improving student
functioning.

Item 19 — All respondents agree that paraprofeassaare currently using
strategies to foster student independence an avaragunt (“sometimes” to “often”),
yet, principals and teachers report that parapsafeals should be performing this task
more often than do paraprofessionals. However igpeducation teachers were the only
group that report above average importance ratings.

Item 31 — Importantly, all parties agree that ghsuld be performed by
paraprofessionals. However, there is disagreenantden respondents in regards to
current performance and importance ratings. Pafegsmnals’ self-report of this
expectation are above average, whereas principdlseachers endorsed lower ratings
for current performance. Also, principals and spkeeducation teachers’ ratings of

importance were higher than paraprofessionalaigati
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Item 42 and Item 43— Although all respondents atraeparaprofessionals
should be using appropriate educational termingltdggy also agree that it is not highly
important for improving student functioning. Andgrpprofessionals were they only
group that had above average ratings for curremidimeance of the expectation.

Item 48 — Principals were the only group that pded average ratings for current
and expected performance. Otherwise, participagreseat is not performed currently, it
shouldn’t be performed by paraprofessionals, aminbt important for improving school
functioning.

Question 4Are there discrepancies between current performand expected
performance? Gap analysis data shows that oveak is a lack of gap, which is
meaningful, and implies that there is consisterstyien the current and expected
performance of paraprofessionals across all ratdosvever, paraprofessionals
themselves report more positive gap overall contparerincipals and teachers
indicating that paraprofessionals endorse that #neycurrently performing job
expectations more often than expected or they dhmeiperforming the expectation.
Although associated with a positive connotatior, ékpectations that paraprofessionals
endorsed as performing more often than expectéddadtem 2:Supervising students
and Item 10Develop lesson plans and design activjteasd therefore, it actually
concerning that paraprofessionals are performiegéhob tasks. As specified in federal
and state requirements for paraprofessionals, dpwednt and design of instruction is the
sole responsibility of the certified teacher, it paraprofessional, and paraprofessionals
are to only taassistcertified practitioners in the provision of seescto students with

disabilities.
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In contrast, the highest percentage of negativengegpobserved teachers’ ratings
of paraprofessionals’ current and expected perfao@andicating harsher performance
ratings by teachers compared to principals andopafessionals themselves. Principals
and paraprofessionals were more similar in regrdse occurrence of negative gap.
This may be attributed to the fact (as reporte@iahle 2) that teachers are primarily
responsible for directly supervising the work ofggaofessionals; whereas, principals are
responsible for evaluation. This also suggestsdbatmunication between teachers and
principals is imperative for accurate evaluatiorpafaprofessionals’ actual performance.

Significant negative gap is observed across gliaedents for Item 33Attend
professional development opportunitigglicating a significant discrepancy between
paraprofessional’s current attendance at profeabagvelopment opportunities and the
expectation to attend professional development dppities. Meaning, that
paraprofessionals are reportedly not attendinggssabnal development opportunities as
often as theghouldbe. This problem may related to the fact that npasaprofessionals
have limited higher education training (as reported@able 1) prior to obtaining their
current job; and thus, the reason that professidexalopment is viewed as a necessity
by all stakeholders (principals, teachers, andgrafassionals). This discrepancy
between current and expected performance may bl/eelsthrough offering additional
professional development and training for paragsitanals.

Question 5Determine if ratings for expected performance iamgortance ratings
align with current performance. Survey data indisghat items ranked highest for
expected antmportance were also ranked highest for obseregtbpnance.

Accordingly, the lowest rankings for expected parfance and importance ratings
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include: Item 7, Item 5, Item 10, and item 47. lestvrankings for current performance
include: Item 7, Item 47, Item 10, and Item 5 iradicg that items ranked lowest for
expected performance and importance were also ddokesst for observed
performance. Although no formal correlation or esgion, it is likely that high ratings
for both expected performance and importance aliggm high ratings for observed
performance; whereas, lowest rankings for both etgakeperformance and importance
were consistent with low ratings for observed perniance.

Limitations

Surveys were sent to 3619 patrticipants, and asatd, a good amount were
sent back to the author due to changes in emaitadeés and limited updates in
Peoplebox. Although an average response rate vsas\adal for Part | of the survey, the
response rate for Part Il of the survey was subiathnless. This can be attributed to the
issue of time, as many respondents indicatingttiegt did not have time to complete the
survey even though it was estimated to take 15 tegio complete. Also, it is
hypothesized that with no incentive or paymentganticipation, respondents were less
likely to take the time to initiate and complete gurvey.

Thus, due to a limited sample size, it was deteechiresearchers that the small
and unequal sample size across rater types wotlallow for advanced statistical
analyses, and that conducting a series of ANOV&'ss MANOVA, to determine
statistical significance between such a high nunolbexpectations (dependent variables)
and number of independent variables (e.qg., parapsainals, special education teachers,

and administrators) would result invalid assumgitrat rely too heavily on chance.
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Implications for practice

Job descriptions, in general, should be providgohtaprofessionals; in
particular, job descriptions that entail the aboudined expectations for
paraprofessionals should be provided to all pafapsionals, at least annually. The P-
SET can assist employers by providing a meansiftifying and explicitly teaching
new paraprofessionals the essential expectatiorthdo job, and at the same time, use
this same metric for conducting job performanceaws.

Communication between those responsible for diyesttpervising work of
paraprofessionals with those responsible is imper&br accurately evaluating
paraprofessionals’ actual performance. In contaptaraprofessional’s report, an
evaluation of job performance should include, atldast, an annual performance review.
Importantly, as evident with gap analyses, spesdakation teachers tend to rate
paraprofessionals’ performance more harshly (megative gap) compared to principals
and paraprofessionals’ themselves, supportingdke for principals to be responsible for
performance evaluations.

Paraprofessionals should be encouraged and oftieesapportunity to seek
professional development and training. As emphddmethe US Department of
Education (1997) and IDEA (2004), schools shoulcbenaged professional
development and provide instructional trainingsgdaraprofessionals to match
performance deficiencies. Potentially, administratoay want to consider educational
background and certification when making hiringidens, and it is recommended that
they weight more heavily, applicants that meetstiamdards for Title | paraprofessionals

(NCLB, 2001).
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Finally, it is recommended that annual paraprotessitrainings for

paraprofessionals occur early in the year to p@explicit instruction of job

expectations. The P-SET may be used to assessqi@sgionals’ observed and expected

job performance and provide data for developingexiied and targeted training

program for administrative, teacher, and parapssbes triads in order to improve the

guality of service delivery to students in speeidlication. As mention above,

expectations that are most essential include:

1.

6.

7.

Demonstrate sensitivity to beliefs, traditions terés, and values, that
influence the relationship between children, fa@siliand schoojs
Respect the beliefs, heritage, lifestyles, tradgiaultures, and values of
students and their families

Acknowledge and respect the rights of parents &ndesits

Serve as a mandated reporter

Maintain confidentiality of all students at all teg

Follow the direction of the supervising professigna

Use problem solving in all aspects of service agliv

These essential items are marked by an asterifikedimalized P-SET provided

in Appendix F-H. Overall, P-SET may be used to gumtial training, collect a baseline

measurement of performance data, and serve astieenagsessment measure that may

be used for annual performance reviews.
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Appendix A

ONLINE/ANONYMOUS SURVEY CONSENT
Greetings,

We invite you to participate in research condudtgedngela Christenson, as part of a
doctoral dissertation under supervised by Dr. Dddailihan of Minnesota State
University, Mankato. The purpose of the researctdocted by Ms. Christenson is to
identify the current job expectations of paraprsiesals. This survey should take about
approximately 10-15 minutes to complete. The gb#his survey is to better understand
the current job expectations of paraprofessionalking in central lowa according to
administrators, special education teachers, anappafiessionals themselves. Although
Ms. Christenson is an employee at Heartland AEK,gbrvey functions to fulfill the
University requirements and is independent of Beponsibilities at Heartland AEA. If
you agree to participate in this research surveywil be asked to answer questions
about this topic. If you have any questions abbetresearch, please contact Ms.

Christenson angela.christenson@mnsu.eahuDr. Houlihan at

daniel.houlihan@mnsu.edu

Participation is completely voluntary. You have gption not to respond to any of the
guestions. You may stop taking the survey at ang fby closing your web browser.
Participation or nonparticipation will not impaawyr relationship with Minnesota State
University, Mankato. If you have questions about tfeatment of human participants and
Minnesota State University, Mankato, contact thB Kdministrator, Dr. Barry Ries, at

507-389-2321 obarry.ries@mnsu.edu

Responses will be anonymous. None of your answidrbeweleased and no names will

be recorded on this the survey. The risks of ppdting are no more than are
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experienced in daily life. However, whenever oneksavith online technology there is
always the risk of compromising privacy, confidatty, and/or anonymity. If you would
like more information about the specific privacydanonymity risks posed by online
surveys, please contact the Minnesota State Uriiyekéankato Information and
Technology Services Help Desk (507-389-6654) akd@speak to the Information
Security Manager.

There are no direct personal benefits for parttangan this research. However, the
above researchers believe society might benefit fitte information gathered through
this research by the increased understanding gbthexpectations and roles of
paraprofessionals.

Submitting the completed survey will indicate yafiormed consent to participate and
indicate your assurance that you are at least a6y age.

Please print a copy of this page for your futufenence.

Please follow the link to complete the surveyp://surveymonkey.com
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Appendix B

ONLINE/ANONYMOUS SURVEY CONSENT — REMINDER

Greetings,

Recently you received an email inviting you to dpate in a survey about job
expectations for paraprofessionals. This researbleing conducted by Angela
Christenson, as part of a doctoral dissertatioreusdpervision of Dr. Daniel Houlihan
of Minnesota State University, Mankato. The surskguld take about approximately 10-
15 minutes to complete.

If you have already completed this survey, | wdikd to thank you for your time and
participation. If you have not had the opportund@yparticipate in the survey, you may
access the brief web-based survey by clicking erfahowing link:
http://www.Surveymonkey.com

Submitting the completed survey will indicate yafiormed consent to participate and
indicate your assurance that you are at least a6y# age. Your participation is
completely voluntary. You may stop taking the syraeany time by closing your web
browser. Participation or nonparticipation will notpact your relationship with
Minnesota State University, Mankato. If you havesfions about the treatment of
human participants and Minnesota State Univerbignkato, contact the IRB

Administrator, Dr. Barry Ries, at 507-389-2321barry.ries@mnsu.edu

Thank you for your time and consideration! We badisociety might benefit from the
information gathered through this research by ticesiased understanding of the job

expectations and roles of paraprofessionals.
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Sincerely,

Angela Christenson

Although Ms. Christenson is an employee at Headtl®BA, this survey functions to
fulfill the University requirements and is independ of her responsibilities at Heartland
AEA. If you have any questions about the resegiggse contact Ms. Christenson at

angela.christenson@mnsu.aeahuDr. Houlihan ataniel.houlihan@mnsu.edu

Responses will be kept confidential. None of yawsveers will be released and no names
will be recorded on this the survey. The risks aftigipating are no more than are
experienced in daily life. However, whenever oneksavith online technology there is
always the risk of compromising privacy, confidatty, and/or anonymity. If you would
like more information about the specific privacydanonymity risks posed by online
surveys, please contact the Minnesota State Uriiyekéankato Information and
Technology Services Help Desk (507-389-6654) akd@speak to the Information
Security Manager.

Please print a copy of this page for your futufenence.
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Appendix C
Paraprofessional Survey of Expectations Tool (P-SBT

Paraprofessional Form

PART | — Descriptive Information

Name (optional): Date
Completed:

School District:
School:

School Type:
o Public
o Private

Student population currently served (check all gply):
0 PreK

Kindergarten

Elementary 1-5

Middle School 6-8

High School 9-12

(el elNeolNe]

Years of experience in your current job title:
o O orfirst year on the job

1-4 years

5-9 years

10-14 years

15 + years

(el elNeolNeo]

Position type:

0 Substitute
Part-time/hourly
Part-time/salaried
Full-time/hourly
Full-time/salaried

O o0oo0oo

Are you currently certified as a Title | paraprcienal?

0o Yes
o No
o Not sure

Do you work with students with Limited English Fodéncy?
0 Yes
o No
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Approximately what percentage of your school dayolo provide academic instructional
support to students?
o 0%
1-25%
26-50%
51-75%
76-90%
100%

O O0OO0OO0Oo

Approximately what percentage of your day do yowvjate behavioral support to students?
0%

1-25%

26-50%

51-75%

76-90%

100%

(@]

OO O0OO0Oo

What setting do you work within most often?
General Education Classroom

Special Education Classroom

Title 1 Classroom

Health/Nurse’s Office

Media Center/Library/Computer Center
Other:

o

O O O0OO0Oo

How many of the above settings do you work withimidg the week?
One

Two

Three

Four

Five or more

O O O0OO0Oo

Highest degree obtained currently:

GED

High School Diploma

1 or more years at higher education institution
Technical/Community College Associate Degree
2 or more years at higher education institution
Bachelor Degree

Graduate credits

Graduate Degree

Doctoral Degree

Other:

(@]

O OO

OO0 O0OO0Oo

What educational certification do you have curneftheck all that apply):
o None
0 Level I Generalist PK-12
Level Il areas of concentration
o Early Childhood PK-3
0 Special Needs PK-12
o English as a Second Language PK-12
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o Career and Transition Programs: Grades 5-12
0 School Library Media PK-12

Level Ill Advanced PK-12

Tutor License

Special Education Teacher License

General Education Teacher License

Interpreter’s Certificate

Other:

O O0OO0OO0O0Oo

Who is responsible for directly supervising the onidy of your work?
General Education Teacher
Special Education Teacher
Title | Teacher

Principal

Assistant Principal
Superintendent

ESL Teacher

Early Childhood Teacher
Media Specialist

School Nurse

| don’t know

o

O O0OO0OO0OO0OO0OO0OO0OO0OO

At this time, do you feel like you receive adequaipervision?

o Yes
o No
0 Unsure
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PART Il — Job Expectation Ratings

For each job responsibility please rate how oftem gre currently performing the responsibility (Hew 0, Rarely = 1, Sometimes = 2, Often = 3, Alsvay4),
should be performing the responsibility (Never R@rely = 1, Sometimes = 2, Often = 3, Always =a#)d how important the responsibility is for yool j(Not

important = 0, Neutral= 1, Very Important = 2).

Category. Supporting How often are you_currently How often shouldyou be How';m.po_rt_ant s this
the learning . . = : . L responsibility in your current
. performing this responsibility? performing this responsibility? : .2
environment job position?
ITEM

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-@netimes-Often- Always Not Important-Important-Very Important
Assists with planning,
organization, and o YO PR SO W’ o YO R S W’ o — R 2
preparation activities
(e.g., copies, cut-outs,

1 gathering materials)
Supervising students on 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmnmmmme- 2

2 school premises
Assist teachers with T T Qe S 2
classroom management

3 procedures
Facilitate inclusion of
all students during all 0-----1---m-2-mn--3-----4 0-----1-----2---=-3-----4 0---mnn-- i 2
types of activities at

4 school
Category: Assessment| How often are you_currently How often shouldyou be res %%Vgiﬁ%df (E:Irient
and Evaluation performing this responsibility? performing this responsibility? P iob gosi'?i/om
Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Assigns grades for 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- R 2

5 multiple choice,
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matching, and true/false
assignments and tests

A%

Collect progress 0-----1---=-2-----3-----4 0-----1--=--2---=-3-----4 0--------- 1-omeeee 2
6 monitoring data
Assigns grades for short Ol B4 Ol B A N 5
answer or essay
7 assignments and tests
Conduct observations af 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
8 student learning needs
Provide objective
student performance
information to 0-----1-----2-----3--—--4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
supervising
professional(s), as
9 needed
Category. . How often are you_currently How often shouldyou be How__p_|r_n_ ortant Is this
Instructional Practices . : =TT : . L responsibility in your current
performing this responsibility? performing this responsibility? job position?
Exp ectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Develop lesson plans
and design instructiona Ol Ol O Lo 2
10 activities
FolIowteachg:rIes_son Ol oo Do Boennnd) Ol oD Bl O e 5
plans to provide direct
11 instruction
Assist with the O YN PR N S’ T PR S S’  — yR— 2
instruction of reading,
12 | math, or writing
Leads small group o M R S W' o T R S M-  — y— 2
lessons and individual
13 | lessons
Assist teacher in 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmees 2
14 | modifying/adapting
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instructional
strategies/materials to
meet needs of the
student

Assist with
implementing

accommodations, as OrrdmZem8end Ormrdm2e8d O Lo 2
stated in the student’s
15 | IEP
Provide academic 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmemees 2
16 | tutoring one-to-one
Incorporate_ lowa Core I T I S A foe 2
Standards into
17 instructional activities
Usedevelopmen_tally R S R T N A e 5
and age-appropriate
18 | instructional strategies
Use strategies that foste 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmnee 2
19 | student independence
Category: Behavior How often are you_currently How often shouldyou be resp%%vs\li%ulfénlrsrent
Management performing this responsibility? performing this responsibility? job position?
Expectation S Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Identify the function of 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmees 2
20 | student behavior
Implement Behavior 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
21 Intervention Plan
Collect/record behavior 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmees 2
22 data
- Graph behavior data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0-----mme- 1--mmooeee- 2
Assist with daily living 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
24 | skills
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25

Assist in teaching socidl
skills to students

26

Use and generalize

effective strategies for
managing behaviors, as
previously introduced
by teachers and/or AEA
staff

27

Modify environment to
manage behavior

Category: IEP/IFSP
Involvement

How often are you_currently
performing this responsibility?

How often shouldyou be
performing this responsibility?

How important is this
responsibility in your current
job position?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

28

Assist with
implementation of IEP
goals

29

Implement teacher’s
lesson plan

30

Participate in IEP
meetings

31

Sensitive to beliefs,
traditions, cultures, and
values, that influence
the relationship betwee
children, families, and
schools

=)

32

Assist with
implementation of
assistive technology
devices

o PR R —|

S PR T B

S [E— 2

Category: Partnering
with Families

How often are you_currently
performing this responsibility?

How often shouldyou be
performing this responsibility?

How important is this
responsibility in your current
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TTT



job position?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

Communicate program 0-----1---=-2-----3-----4 0-----1-----2---=-3-----4 0--------- 1-omeeee 2
33 | data with parents

Respect the beliefs,

heritage, lifestyles,

traditions, cultures, and S e S S 2

values of students and
34 | their families

Foster professional

relationships with OrrdmZem8end Ormrdm2e8d O Lo 2
35 | families

Acknowledge and

respect the rights of Ol Ol O Lo 2
36 parents and students

Serve as a mandated T Ol Bl A N 5

reporter and advocate
37 | for the student

Maintain confidentiality

of all students at all 0-----1-----2--=-3-----4 0-----1-----2-----3-----4 0--------- i 2
38 | times

Category: Professional| How often are you_currently How often shouldyou be res %%Vgiﬁ%dfézﬁem

Development performing this responsibility? performing this responsibility? P iob [})/osit}i/om

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Attend professional T S R T N A e 5

development
39 | opportunities

Obtain appropriate

credentialing to Ol Ol O Lo 2
40 | maintain job title
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Follow direction of the g [ RS, SN, B—. o [ [, S— R—. o SER— SR 2
41 | supervising professiona

Use appropriate

educational terminology 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- R 2

in job related
42 | communications

Use problem-solving in

all aspects of service 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- i 2
43 | delivery

Category: Other How often are you curre'n_tly How_often.shouldyou' l?? resp%%giﬁ%ulfé:ﬁent

' performing this responsibility? performing this responsibility? job position?

Expectation S Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Monitor hallways, 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
44 | cafeteria, playground

Assist with health- 0-----1-----2-----3--—--4 0-----1-----2-----3-----4 0--------- 1---mmee- 2
45 | related services

Assist students with 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
46 | physical disabilities
47 Act as a translator 0-----1-----2-----3-----4 0---—1-—--2-----3—---4 0--------- 1-omme- 2

Assist in the media g [N RS, SN, B—. o [ [, S— R—. o SER— SR 2
48 | center and/or library

*Compilation of works from Hughes & Valle-Riest2008; lowa Department of Education, 2007; Pickekins, & Wallace, 2003; Wallace, Bernhardt,
Utermarck, 1999; Wallace, Shin, Bartholomay, & $t@8B01; Wallace, Stahl, & Johnson, 2003.
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Appendix D
Paraprofessional Survey of Expectations Tool (P-SBT

Teacher Form

PART | — Descriptive Information

Name (optional): Date
Completed:

School District:

School:

School Type:

(0]
0

Public
Private

Student population currently served (check all tyadly):

(0]

Oo0oOo0o

PreK
Kindergarten
Elementary 1-5
Middle School 6-8
High School 9-12

Years of experience in your current job title:

o

O o0oOo0o

0 or first year on the job
1-4 years

5-9 years

10-14 years

15+ years

Approximately what percentage of your school dayaolo provide academic instructional
support to students?

(0]

O O0OO0OO0Oo

0%
1-25%
26-50%
51-75%
76-90%
100%

Approximately what percentage of your school dayaolo provide behavioral support to
students?

O O0OO0OO0Oo

0%
1-25%
26-50%
51-75%
76-90%
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0o 100%

Highest degree obtained currently:

o GED
High School Diploma
1 or more years at higher education institution
Technical/Community College Associate Degree
2 or more years at higher education institution
Bachelor Degree
Graduate credits
Graduate Degree
Doctoral Degree

O OO

O o0oo0o

What educational certification do you have curne(theck all that apply):
o None
0 Level | Generalist PK-12
Level Il areas of concentration
o Early Childhood PK-3
Special Needs PK-12
English as a Second Language PK-12
Career and Transition Programs: Grades 5-12
0 School Library Media PK-12
Level lll Advanced PK-12
Tutor License
Special Education Teacher License
General Education Teacher License
Interpreter’s Certificate
Other:

O OO

O O0OO0OO0OO0Oo

Who is responsible for directly supervising the onidy of your work?

0 Principal/Assistant Principal
0 Superintendent

o0 School Board

o Idon't know

o Other:

At this time, do you feel like you receive adequaipervision?

0o Yes
o No
o Unsure

Currently do you provide supervision to paraprafasss?

0o Yes
o No
o Unsure

Currently, are you responsible for evaluating thtefgrmance of paraprofessionals?
o Yes
o No
0 Unsure
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PART Il — Job Expectation Ratings

For each job responsibility please rate how oftem gurrentlyobserve paraprofessionalperforming the responsibilifNever = 0, Rarely = 1,

Sometimes = 2, Often = 3, Always = 4), how oftegytshould be performing the responsibility (Neve), Rarely = 1, Sometimes = 2, Often = 3,

Always = 4), and how important the responsibility their job position (Not important = 0, NeutrdlzVery Important = 2).

Category: Supporting
the learning
environment

How often do paraprofessionals
currently perform this
responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important for
a paraprofessional to perform?

ITEM
Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-@netimes-Often- Always Not Important-Important-Very Important
Assists with planning,
organization, and o YO R SO W’ o YO R S W o R 2
preparation activities
(e.g., copies, cut-outs,

1 gathering materials)
Supervising students on 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmme- 2

2 school premises
Assist teachers with R S R T S N e 5
classroom management

3 procedures
Facilitate inclusion of
all students during all 0-----1---m-2-mn--3--m--4 0-----1-----2---=-3-----4 0--mmnn-- i 2
types of activities at

4 school
Category: Assessment How often do paraprofes_smnals How (_)ften should .| Is this responsibility important for
and Evaluation currently pe_rfq_rm this paraprofessmna_ls_ perform this a paraprofessional to perform?

responsibility? responsibility? '

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Assigns grades for 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- R 2

5 multiple choice,
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matching, and true/fals
assignments and tests

Collect progress
monitoring data

Assigns grades for sho
answer or essay
assignments and tests

Conduct observations
of student learning
needs

Provide objective
student performance
information to
supervising
professional(s), as
needed

Category:
Instructional Practices

How often do paraprofessionals
currently perform this

responsibility?

How often should

paraprofessionals perform this

responsibility?

Is this responsibility important for
a paraprofessional to perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

10

Develop lesson plans
and design instructiong
activities

11

Follow teacher lesson
plans to provide direct
instruction

12

Assist with the
instruction of reading,
math, or writing

13

Leads small group
lessons and individual
lessons
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14

Assist teacher in
modifying/adapting
instructional
strategies/materials to
meet needs of the
student

15

Assist with
implementing
accommodations, as
stated in the student’s
IEP

16

Provide academic
tutoring one-to-one

17

Incorporate lowa Core
Standards into
instructional activities

18

Use developmentally
and age-appropriate
instructional strategies

19

Use strategies that
foster student
independence

Category: Behavior
Management

How often do paraprofessionals
currently perform this
responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important for
a paraprofessional to perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

20

Identify the function of
student behavior

21

Implement Behavior
Intervention Plan

22

Collect/record behavior
data
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- Graph behavior data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---nmmme- 1---moooee- 2

Assist with daily living 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
24 skills

Assist in teaching social 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- e 2
25 skills to students

Use and generalize

effective strategies for

managing behaviors, as 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2

previously introduced

by teachers and/or AEA
26 staff

Modlfyenwronmentto YL P S YL T S W A Lo 5
27 manage behavior

Category: IEP/IFSP How often do paraprofes_smnals Howc_)ften should .| Is this responsibility important for

Involvement currently pe_rfq_rm this paraprofeSS|oans_ |_oerform this a paraprofessional to perform?

responsibility? responsibility?

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Assist with

implementation of IEP OrrdmZem8end Ormrdm2ee8d O Lo 2
28 goals

Implement teacher’s 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmees 2
29 lesson plan

Participate in IEP 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
30 meetings

Demonstrate sensitive

to beliefs, traditions,

cultu_res,andvalues, T S R T N A e 5

that influence the

relationship between

children, families, and
31 schools
32 Assist with 0-----1-----2-----3-----4 0-----1-----2---=-3-----4 0--------- 1---ommee- 2
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implementation of
assistive technology
devices

Category: Partnering
with Families

How often do paraprofessionals
currently perform this
responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important for
a paraprofessional to perform?

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Communicate program 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
33 data with parents

Respect the beliefs,

heritage, lifestyles, SN PR S S O PR S ' o I— P 2

traditions, cultures, ang

values of students and
34 their families

Foster professional O NN U S S SN R S S o M— R 2

relationships with
35 families

Acknowledge and oS T S S SN T S S oI IR 2

respect the rights of
36 parents and students

Serve as a mandated

reporter and advocate Ol 3d Ordem2rdd O o 2
37 for the student

Maintain confidentiality|

of all students at alll 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmee- 2
38 times

Category: How often do paraprofessionals How often should . S

; ; . .| Is this responsibility important for
Professional currently perform this paraprofessionals perform this .
o ot a paraprofessional to perform?

Development responsibility? responsibility?

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Attend professional 0-----1-----2-----3--—--4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
39 development
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opportunities

Obtain appropriate

credentialing to OrrdmZem8end Ormrdm2ee8d O Lo 2
40 maintain job title
FoIIow_d!rectlonofthe Ol B4 Ol B A N 5
supervising
41 professional
Use appropriate
educational 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
terminology in job
42 related communication
Use problem-solving in
all aspects of service 0----1-----2-----3-----4 0-----1-----2-----3-----4 0-----m--- 1-mmommeeee 2
43 delivery
. How often do paraprofes_smnals Howqften should | Is this responsibility important for
Category: Other currently perform this paraprofessionals perform this .
. o a paraprofessional to perform?
responsibility? responsibility?
Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Monitor hallways, 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
44 cafeteria, playground
Assist with health- 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmme- 2
45 related services
Assist students with 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
46 physical disabilities
47 Act as a translator 0-----1----2-----3--—--4 0---1----2-----3--—--4 0---mmom- 1--moe- 2
Assist in the media 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- e 2
48 center and/or library

*Compilation of works from Hughes & Valle-Riesti2)08; lowa Department of Education, 2007; Pickekins, & Wallace, 2003; Wallace, Bernhardt,
Utermarck, 1999; Wallace, Shin, Bartholomay, & $tab01; Wallace, Stahl, & Johnson, 2003.
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Appendix E
Paraprofessional Survey of Expectations Tool (P-SBT

Principal Form

PART | — Descriptive Information

Name (optional): Date

Completed:

School District:

School:

School Type:

0
0

Public
Private

Student population currently served (check all tyadly):

(0]

O o0oOo0o

PreK
Kindergarten
Elementary 1-5
Middle School 6-8
High School 9-12

Years of experience in your current job title:

o

(el elNolNeo]

0 or first year on the job
1-4 years

5-9 years

10-14 years

15+ years

Approximately what percentage of your school dayolo provide academic instructional
support to students?

(0]

OO0 O0OO0Oo

0%
1-25%
26-50%
51-75%
76-90%
100%

Approximately what percentage of your school dayaolo provide behavioral support to
students?

O O O0OO0Oo

0%
1-25%
26-50%
51-75%
76-90%
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0o 100%

Highest degree obtained currently:

o GED
High School Diploma
1 or more years at higher education institution
Technical/Community College Associate Degree
2 or more years at higher education institution
Bachelor Degree
Graduate credits
Graduate Degree
Other:

O OO

O o0oo0o

What educational certification do you have curne(theck all that apply):
o None
0 Level | Generalist PK-12
Level Il areas of concentration
o Early Childhood PK-3
Special Needs PK-12
English as a Second Language PK-12
Career and Transition Programs: Grades 5-12
0 School Library Media PK-12
Level lll Advanced PK-12
Tutor License
Special Education Teacher License
General Education Teacher License
Interpreter’s Certificate
Other:

O OO

O O0OO0OO0OO0Oo

Who is responsible for directly supervising the onidy of your work?

0 Principal/Assistant Principal
0 Superintendent

o0 School Board

o Idon't know

o Other:

At this time, do you feel like you receive adequaipervision?

0o Yes
o No
o Unsure

Currently do you provide supervision to paraprafasss?

0o Yes
o No
o Unsure

Currently, are you responsible for evaluating thtefgrmance of paraprofessionals?
o Yes
o No
0 Unsure
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PART Il — Job Expectation Ratings

For each job responsibility please ratev often you currently observe paraprofessionalsgrforming the responsibility (Never = 0, Rarely =
1, Sometimes = 2, Often = 3, Always = 4), how offegy should be performing the responsibility (Nev®, Rarely = 1, Sometimes = 2, Often =

3, Always = 4), and how important the responsipildr their job position (Not important = 0, Nedtrdl, Very Important = 2).

Category: Supporting | How often do paraprofessionals How often should . S
: ; . .| Is this responsibility important for
the learning currently perform this paraprofessionals perform this .
. o o a paraprofessional to perform?
environment responsibility? responsibility?
ITEM
Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-@netimes-Often- Always Not Important-Important-Very Important
Assists with planning,
organization, and o YO R SO W’ o YO R S W o R 2
preparation activities
(e.g., copies, cut-outs,
1 gathering materials)
Supervising students on 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmme- 2
2 school premises
Assist teachers with R S R T S N e 5
classroom management
3 procedures
Facilitate inclusion of
all students during all 0-----1---m-2-mn--3--m--4 0-----1-----2---=-3-----4 0--mmnn-- i 2
types of activities at
4 school
Category: Assessment How often do paraprofes_smnals How (_)ften should .| Is this responsibility important for
) currently perform this paraprofessionals perform this .
and Evaluation . o a paraprofessional to perform?
responsibility? responsibility?
Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Assigns grades for 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- R 2
5 multiple choice,
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matching, and true/fals
assignments and tests

Collect progress
monitoring data

Assigns grades for sho
answer or essay
assignments and tests

Conduct observations
of student learning
needs

Provide objective
student performance
information to
supervising
professional(s), as
needed

Category:
Instructional Practices

How often do paraprofessionals
currently perform this

responsibility?

How often should

paraprofessionals perform this

responsibility?

Is this responsibility important for
a paraprofessional to perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

10

Develop lesson plans
and design instructiong
activities

11

Follow teacher lesson
plans to provide direct
instruction

12

Assist with the
instruction of reading,
math, or writing

13

Leads small group
lessons and individual
lessons
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Assist teacher in
modifying/adapting
instructional
strategies/materials to
meet needs of the
student

15

Assist with
implementing
accommodations, as
stated in the student’s
IEP

16

Provide academic
tutoring one-to-one

17

Incorporate lowa Core
Standards into
instructional activities

18

Use developmentally
and age-appropriate
instructional strategies

19

Use strategies that
foster student
independence

Category: Behavior
Management

How often do paraprofessionals
currently perform this
responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important for
a paraprofessional to perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

20

Identify the function of
student behavior

21

Implement Behavior
Intervention Plan

22

Collect/record behavior
data
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- Graph behavior data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---nmmme- 1---moooee- 2

Assist with daily living 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
24 skills

Assist in teaching social 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- e 2
25 skills to students

Use and generalize

effective strategies for

managing behaviors, as 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2

previously introduced

by teachers and/or AEA
26 staff

Modlfyenwronmentto YL P S YL T S W A Lo 5
27 manage behavior

Category: IEP/IFSP How often do paraprofes_smnals Howc_)ften should .| Is this responsibility important for

Involvement currently pe_rfq_rm this paraprofeSS|oans_ |_oerform this a paraprofessional to perform?

responsibility? responsibility?

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Assist with

implementation of IEP OrrdmZem8end Ormrdm2ee8d O Lo 2
28 goals

Implement teacher’s 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmees 2
29 lesson plan

Participate in IEP 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
30 meetings

Demonstrate sensitive

to beliefs, traditions,

cultu_res,andvalues, T S R T N A e 5

that influence the

relationship between

children, families, and
31 schools
32 Assist with 0-----1-----2-----3-----4 0-----1-----2---=-3-----4 0--------- 1---ommee- 2
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implementation of
assistive technology
devices

Category: Partnering
with Families

How often do paraprofessionals
currently perform this
responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important for
a paraprofessional to perform?

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Communicate program 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
33 data with parents

Respect the beliefs,

heritage, lifestyles, SN PR S S O PR S ' o I— P 2

traditions, cultures, ang

values of students and
34 their families

Foster professional O NN U S S SN R S S o M— R 2

relationships with
35 families

Acknowledge and oS T S S SN T S S oI IR 2

respect the rights of
36 parents and students

Serve as a mandated

reporter and advocate Ol 3d Ordem2rdd O o 2
37 for the student

Maintain confidentiality|

of all students at alll 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmee- 2
38 times

Category: How often do paraprofessionals How often should . S

; ; . .| Is this responsibility important for
Professional currently perform this paraprofessionals perform this .
o ot a paraprofessional to perform?

Development responsibility? responsibility?

Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Attend professional 0-----1-----2-----3--—--4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
39 development
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opportunities

Obtain appropriate

credentialing to OrrdmZem8end Ormrdm2ee8d O Lo 2
40 maintain job title
FoIIow_d!rectlonofthe Ol B4 Ol B A N 5
supervising
41 professional
Use appropriate
educational 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmeeee 2
terminology in job
42 related communication
Use problem-solving in
all aspects of service 0----1-----2-----3-----4 0-----1-----2-----3-----4 0-----m--- 1-mmommeeee 2
43 delivery
. How often do paraprofes_smnals Howqften should | Is this responsibility important for
Category: Other currently perform this paraprofessionals perform this .
. o a paraprofessional to perform?
responsibility? responsibility?
Expectations Never-Rarely-Sometimes-Often- Always Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Monitor hallways, 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
44 cafeteria, playground
Assist with health- 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmme- 2
45 related services
Assist students with 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
46 physical disabilities
47 Act as a translator 0-----1----2-----3--—--4 0---1----2-----3--—--4 0---mmom- 1--moe- 2
Assist in the media 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- e 2
48 center and/or library

*Compilation of works from Hughes & Valle-Riesti2)08; lowa Department of Education, 2007; Pickekins, & Wallace, 2003; Wallace, Bernhardt,
Utermarck, 1999; Wallace, Shin, Bartholomay, & $tab01; Wallace, Stahl, & Johnson, 2003.
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Appendix F
Paraprofessional Survey of Expectations Tool (P-SETParaprofessional Form

For each job responsibility please rate how oftem gre currently performing the responsibility (Hew 0, Rarely = 1, Sometimes = 2, Often = 3,
Always = 4), should be performing the responsipilflever = 0, Rarely = 1, Sometimes = 2, Often Al8jays = 4), and how important the
responsibility is for your job (Not important =Reutral= 1, Very Important = 2).

Category: Supporting the
learning environment

How often are you_currently
performing this
responsibility?

How often shouldyou be
performing this
responsibility?

How important is this
responsibility in your current
job position?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-@netimes-Often- Always

Not Important-Important-Very Important

Assists with planning,

organization, and preparation 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmeee 2
activities (e.g., copies, cut-outs,

gathering materials)

Supervising students on school 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmees 2
premises

Assist teachers with classroom 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmee- 2
management procedures

Facilitate inclusion of all students Ol DBl N N O R 5

during all types of activities at
school

Category: Assessment and
Evaluation

How often are you_currently
performing this
responsibility?

How often shouldyou be
performing this
responsibility?

How important is this
responsibility in your current
job position?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

Assigns grades for multiple

choice, matching, and true/false Ol 3d A S . 2
assignments and tests
Collect progress monitoring data 0-----1-----2-----3-----4 0-----1-----2-----3—---4 0--------- 1--mmmmme- 2
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Assigns grades for short answer 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
7 or essay assignments and tests

Conduct observations of studen| 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
8 learning needs

Provide objective student

performance information to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmees 2

supervising professional(s), as
9 needed

Category: Instructional How often are you c;urrently How often shouldyou be How' important is this

Practices performmg .thIS performlr_lg 'thIS respons_lblllty in your current

responsibility? responsibility? job position?

EXp ectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always | Not Important-Important-Very Important

Develop lesson plans and design 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
10 instructional activities

Follow teacher lesson plans to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
11 | provide direct instruction

Assist with the instruction of 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
12 reading, math, or writing

Leads small group lessons and 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
13 | individual lessons

Assist teacher in

modifying/adapting instructional 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2

strategies/materials to meet needs
14 | of the student

Assist with implementing

accommodations, as stated in the OrrdmZem8end Orrdm2ee8d O Lo 2
15 | student’s IEP

Provide academic tutoring one-tp- 0-----1-----2-----3--—--4 0-----1-----2-----3-----4 0--------- 1 2
16 |one

Incorporate lowa Core Standards 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
17 into instructional activities

Use developmentally and age- 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
18 | appropriate instructional
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strategies

Use strategies that foster studen

—

S S

T

O — y— 2

19 | independence
Cateqory: Behavior How often are you_currently How often shouldyou be How important is this
Mang er)r/ﬁent performing this performing this responsibility in your current
9 responsibility? responsibility? job position?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Identify the function of student 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
20 | behavior
Implement Behavior Interventior 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmees 2
21 Plan
Collect/record behavior data 0-----1---n-2-----3-----4 0-----1-----2-----3-----4 0--nmmmmev 1-mmmmmeee- 2
22
Graph behavior data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
23
Assist with daily living skills 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
24
Assist in teaching social skills to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
25 | students
Use and generalize effective
strategies for managing
behaviors, as previously Odom2ed Ol O Lo 2
introduced by teachers and/or
26 | AEA staff
. {\)/Ieohdallf\xoernvwonmentto manage I P Y P Ommmeees Lo 2
Cateqorv: IEP/IESP How often do How often should Is this responsibility important
Involserrnyént paraprofessionals currently | paraprofessionals perform this for a paraprofessional to
perform this responsibility? responsibility? perform?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always | Not Important-Important-Very Important
Assist with implementation of 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
28 IEP goals
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Implement teacher’s lesson plan 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
29

Participate in IEP meetings 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
30

*Demonstrate sensitivity to

beliefs, tradlfuons, cultures, and R T A R T A Ommmeeees I 2

values, that influence the

relationship between children,
31 | families, and schools

Assist with implementation of S P S N S P S S Qe e ’
32 | assistive technology devices

Category: Partnering with How often are you_:urrentl How often shouldyou be HOW.—L“. ortant is this

> performing this . : e responsibility in your current
Families LS performing this responsibility? : .2
responsibility? job position?

Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Communicate program data witl 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
33 parents

*Respect the beliefs, heritage,

lifestyles, traditions, cultures, an 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0--mmm- R 2

values of students and their
34 | families

Foster professional relationships 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
35 | with families

*Acknowledge and respect the 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0--------- o 2
36 | rights of parents and students

*Serve as a mandated reporter 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
37 | and advocate for the student

*Maintain confidentiality of all
38 | students at all times Odo2edd Odo2eded O Lo 2

Category: Professional
Development

How often are you_currently
performing this
responsibility?

How often shouldyou be
performing this responsibility?

How important is this
responsibility in your current
job position?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important
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Attend professional development 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
39 | opportunities
Obtain appropriate credentialing 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
40 | to maintain job title
*Follow direction of the 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
41 | supervising professional
Use.appropr'lat'e educational R R Ommmeeees I 2
terminology in job related
42 | communications
Use problem-sqlvmg in all I R S Y R S Qe e ’
43 | aspects of service delivery
How often are you_currently How important is this
Category: Other performing this How_often.shouldyog t.).e 5 responsibility in your current
responsibility? performing this responsibility~ job position?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Monitor hallways, cafeteria, 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
44 | playground
Assist with health-related services ~ 0-----1-----2-----3-----4 0-----1-----2-----3----4 0--mmmmme- 1-mmee 2
45
Assist students with physical 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
46 | disabilities
47 | Actas atranslator Ormrdm2e8d Ormrdm2ee8d O Lo 2
Assist in the media center and/ofr 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
48 | library

*Compilation of works from Hughes & Valle-Riest2008; lowa Department of Education, 2007; Pickekins, & Wallace, 2003; Wallace, Bernhardt,
Utermarck, 1999; Wallace, Shin, Bartholomay, & $t2001; Wallace, Stahl, & Johnson, 2003

Appendix G

Paraprofessional Survey of Expectations Tool (P-SBT
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Teacher Form

For each job responsibility please rate how oftem gurrentlyobserve paraprofessionalperforming the responsibilifNever = 0, Rarely = 1,
Sometimes = 2, Often = 3, Always = 4), how ofteeytkhould be performing the responsibility (Nevdr, Rarely = 1, Sometimes = 2, Often = 3,
Always = 4), and how important the responsibility their job position (Not important = 0, NeutrdlzVery Important = 2).

Category: Supporting the
learning environment

How often do
paraprofessionals currently
perform this responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important
for a paraprofessional to
perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-@netimes-Often- Always

Not Important-Important-Very Important

Assists with planning,

organization, and preparation 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmeee 2
activities (e.g., copies, cut-outs,

gathering materials)

Supervising students on school 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
premises

Assist teachers with classroom 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmee- 2
management procedures

Facilitate inclusion of all students N P T S N Lo 5

during all types of activities at
school

Category: Assessment and
Evaluation

How often do
paraprofessionals currently
perform this responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important
for a paraprofessional to
perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

Assigns grades for multiple

choice, matching, and true/false Ol 3d A S . 2
assignments an6d tests

Collect progress monitoring data 0-----1-----2-----3-----4 0-----1-----2-----3—---4 0--------- 1--mmmmme- 2
Assigns grades for short answer 0-----1-----2-----3-----4 0-----1-----2-----3—---4 0--------- 1--mmmmme- 2
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or essay assignments and tests

Conduct observations of studen| 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmees 2
8 learning needs
Provide objective student
performance information to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
supervising professional(s), as
9 needed
Category: Instructional How often do How often should Is this responsibility important
Practices paraprofessionals currently | paraprofessionals perform this for a paraprofessional to
perform this responsibility? responsibility? perform?
Expe ctations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Develop lesson plans and design 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
10 | instructional activities
Follow teacher lesson plans to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
11 | provide direct instruction
Assist with the instruction of 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmmen 2
12 reading, math, or writing
Leads small group lessons and 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
13 individual lessons
Assist teacher in
modifying/adapting instructional 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
strategies/materials to meet needs
14 | of the student
Assist with |rr_\plement|ng _ Ol 84 Ol 84 O I 5
accommodations, as stated in the
15 | student’s IEP
Provide academic tutoring one-tp- 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
16 | one
Incorporate lowa Core Standards 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1o 2
17 into instructional activities
Use dev_elopmental!yand age- Ol Do Bnd) Ol Do Bnd) O T 5
appropriate instructional
18 | strategies
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Use strategies that foster studen

—

S R T -

S R T -

 E— g E— 2

19 | independence

Cateqory: Behavior How often do How often should Is this responsibility important

Mang er}r/ﬁent paraprofessionals currently | paraprofessionals perform this for a paraprofessional to

9 perform this responsibility? responsibility? perform?
i Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Expectations

Identify the function of student 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
20 | behavior

Implement Behavior Interventior 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
21 Plan

Collect/record behavior data 0-----1-----2-----3----4 0-----1-----2-----3-----4 0--mmmoeev 1 =emessnces 2
22

Graph behavior data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0----mm--- 1--mmmommes 2
23

Assist with daily living skills 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0----mm--- 1--mmmommes 2
24

Assist in teaching social skills to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
25 | students

Use and generalize effective

strategies for managing

behaviors, as previously Ol Ol O Lo 2

introduced by teachers and/or
26 | AEA staff
. It\)/leohdallf\%oernwronmentto manage YL P Y W YL L S W A oo 5

Cateqorv: IEP/IESP How often do How often should Is this responsibility important

Involserrnyént paraprofessionals currently | paraprofessionals perform this for a paraprofessional to

perform this responsibility? responsibility? perform?

Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Assist with implementation of 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
28 IEP goals

Implement teacher’s lesson plan 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
29

www.manaraa.com

LET



Participate in IEP meetings

30
*Demonstrate sensitivity to
beliefs, traditions, cultures, and
values, that influence the e I O S 2
relationship between children,
31 | families, and schools
Assist with implementation of S P S N S P S S Qe e ’
32 | assistive technology devices
Category: Partnering with How _often do How c_)ften should _ Is this responsibility _important
Eamilies paraprofessmnals cu_rr_ently paraprofessmna_ls' perform this for a paraprofessional to
perform this responsibility? responsibility? perform?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Communicate program data with 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0---mmm- R 2
33 parents
*Respect the beliefs, heritage,
lifestyles, traditions, cultures, and 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0--mmm- R 2
values of students and their
34 | families
Foster professional relationships 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
35 | with families
*Acknowledge and respect the 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0--------- o 2
36 | rights of parents and students
*Serve as a mandated reporter 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmee- 2
37 | and advocate for the student
*Maintain confidentiality of all
38 | students at all times Ode2eda Odo2eda O Lo 2
Category: Professional How _often do How (_)ften should _ Is this responsibility _important
Development paraprofes_,smnals cu_rr_e_ntly paraprofessmna_ls_ _perform this for a paraprofessional to
perform this responsibility? responsibility? perform?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
39 Attend professional development 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--mmmmeev 1--mees 2
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opportunities

Obtain appropriate credentialing 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmees 2
40 | to maintain job title

*Follow direction of the 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
41 | supervising professional

Use appropriate educational

terminology in job related Ordm2m8end Ord2m8end O Lo 2
42 communications

Use problem-sc_)lvmg in all RS P S RS P S Ommmeees Lo 2
43 | aspects of service delivery

How often do How often should Is this responsibility important
Category: Other paraprofessionals currently | paraprofessionals perform this for a paraprofessional to
perform this responsibility? responsibility? perform?

Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Monitor hallways, cafeteria, 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
44 | playground

Assist with health-related servicgs ~ 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---nmmmm- 1--mooomee- 2
45

Assist students with physical 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
46 | disabilities

Act as a translator 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--mmmoeev 1--mees 2
47

Assist in the media center and/ofr 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
48 | library

*Compilation of works from Hughes & Valle-Riesti2)08; lowa Department of Education, 2007; Pickekins, & Wallace, 2003; Wallace, Bernhardt,
Utermarck, 1999; Wallace, Shin, Bartholomay, & $t@8B01; Wallace, Stahl, & Johnson, 2003.

Appendix H

Paraprofessional Survey of Expectations Tool (P-SBT

Principal Form
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For each job responsibility please ratav often you currently observe paraprofessionalsqrforming the responsibility (Never = 0, Rarely =
1, Sometimes = 2, Often = 3, Always = 4), how oftfegy should be performing the responsibility (Nev®, Rarely = 1, Sometimes = 2, Often =
3, Always = 4), and how important the responsipildr their job position (Not important = 0, Nedtrdl, Very Important = 2).

Category: Supporting the
learning environment

How often do
paraprofessionals currently
perform this responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important
for a paraprofessional to
perform?

Expectations

Never-Rarely-Sometimes-Often- Always|

Never-Rarely-@netimes-Often- Always

Not Important-Important-Very Important

Assists with planning,

organization, and preparation 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
activities (e.g., copies, cut-outs,

gathering materials)

Supervising students on school 0-----1---=-2-----3-----4 0-----1-----2---=-3-----4 0----n--- R 2
premises

Assist teachers with classroom 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmeee 2
management procedures

Facilitate inclusion of all students N P T S N Lo 5

during all types of activities at
school

Category: Assessment and
Evaluation

How often do
paraprofessionals currently
perform this responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important
for a paraprofessional to
perform?

Expectations

Never-Rarely-Sometimes-Often- Always|

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

Assigns grades for multiple

choice, matching, and true/false e Ol O Lo 2
assignments and tests

Collect progress monitoring data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---ommee 1----mmeee 2
Assigns grades for short answer 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmmee- 2
or essay assignments and tests

Conduct observations of student 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
learning needs

Provide objective student 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
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performance information to
supervising professional(s), as
needed

Category: Instructional
Practices

How often do
paraprofessionals currently
perform this responsibility?

How often should
paraprofessionals perform this
responsibility?

Is this responsibility important
for a paraprofessional to
perform?

Expectations

Never-Rarely-Sometimes-Often- Always|

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

10

Develop lesson plans and desig
instructional activities

=]

11

Follow teacher lesson plans to
provide direct instruction

12

Assist with the instruction of
reading, math, or writing

13

Leads small group lessons and
individual lessons

14

Assist teacher in
modifying/adapting instructional
strategies/materials to meet nee
of the student

15

Assist with implementing
accommodations, as stated in th
student’s IEP

16

Provide academic tutoring one-t
one

17

Incorporate lowa Core Standard
into instructional activities

18

Use developmentally and age-
appropriate instructional
strategies

19

Use strategies that foster studen
independence

—

Category: Behavior
Management

How often do
paraprofessionals currently

How often should
paraprofessionals perform this

Is this responsibility important
for a paraprofessional to
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perform this responsibility?

responsibility?

perform?

Expectations

Never-Rarely-Sometimes-Often- Always

Never-Rarely-Sometimes-Often- Always

Not Important-Important-Very Important

Identify the function of student 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
20 | behavior

Implement Behavior Interventior 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
21 | Plan

Conduct observations of studen| 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
22 behavior

Collect/record behavior data 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
23

Assist with daily living skills 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
24

Assist in teaching social skills to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmees 2
25 | students

Use and generalize effective

strategies for managing

behaviors, as previously Ormrdm2ee8d Ormrdm2ee8d O Lo 2

introduced by teachers and/or
26 | AEA staff

Modlfyenvwonmentto manage I R S I R S A e )
27 behavior

Cateqorv: IEP/IESP How often do How often should Is this responsibility important

Involserrnyént paraprofessionals currently | paraprofessionals perform this for a paraprofessional to

perform this responsibility? responsibility? perform?

Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Assist with implementation of 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
28 IEP goals

Implement teacher’s lesson plan 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
29

Participate in IEP meetings 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0---mmmoev 1--mmmmeee- 2
30

*Demonstrate sensitivity to 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
31 | beliefs, traditions, cultures, and
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values, that influence the
relationship between children,
families, and schools

Assist with implementation of

o J PR A M-

o JE PR R M-

 — g E— 2

32 | assistive technology devices
Category: Partnering with How _often do How c_)ften should . Is this responsibility jmportant
Families paraprofes_smnals cu_rr_e_ntly paraprofeSS|oans_ |_oerform this for a paraprofessional to
perform this responsibility? responsibility? perform?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Communicate program data with 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmeee 2
33 | parents
*Respect the beliefs, heritage,
lifestyles, traditions, cultures, and 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmeen 2
values of students and their
34 | families
Foster professional relationships 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0---mmm- R 2
35 | with families
*Acknowledge and respect the 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
36 | rights of parents and students
*Serve as a mandated reporter 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0--mmn- R 2
37 | and advocate for the student
*Maintain confidentiality of all
38 | students at all times Odrz 3 Odr2da O Lo :
Category: Professional How _often do How c_)ften should _ Is this responsibility _important
Development paraprofessmnals cqrrgntly paraprofessmna_ls' perform this for a paraprofessional to
perform this responsibility? responsibility? perform?
Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important
Attend professional development 0-----1---=-2-----3-----4 0-----1---=-2-----3-----4 0----n- R 2
39 | opportunities
Obtain appropriate credentialing 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1--mmmmee- 2
40 | to maintain job title
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*Follow direction of the 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
41 | supervising professional

Use.appropr'lat'e educational R R Ommmeeees I 2

terminology in job related
42 | communications

Use problem-sqlvmg in all I R S I R S Qe e ’
43 | aspects of service delivery

How often do How often should Is this responsibility important
Category: Other paraprofessionals currently | paraprofessionals perform this for a paraprofessional to
perform this responsibility? responsibility? perform?

Expectations Never-Rarely-Sometimes-Often- Always| Never-Rarely-Sometimes-Often- Always Not Important-Important-Very Important

Monitor hallways, cafeteria, 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1---mmme- 2
44 | playground

Assist with health-related services ~ 0-----1----2-----3---—-4 0-----1-----2-----3----4 0--mmmmme- 1-mmee 2
45

Assist students with physical 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1-mmmmmmee 2
46 | disabilities

Act as a translator 0---1----2-----3--—--4 0-----1----2-----3----4 0---mmoe- 1--mmee- 2
47

Assist in the media center and/o 0-----1-----2-----3-----4 0-----1-----2-----3-----4 0--------- 1 2
48 | library

*Compilation of works from Hughes & Valle-Riest2008; lowa Department of Education, 2007; Pickekins, & Wallace, 2003; Wallace, Bernhardt,
Utermarck, 1999; Wallace, Shin, Bartholomay, & $t@8B01; Wallace, Stahl, & Johnson, 2003.
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Appendix |

Heartland AEA Approval Letter

ARKEA EDUCATION AGENCY
Johnston Office

6500 Corporate Drive, Jolmston, 14 50131-1603 » Phone 515 270.9030 = B00_362.27X) » Fax 515.270.5383

March 8, 2013

Ms. Angela Chustenson
400 Walnot St

Apt #903

Des Moines, [A 50309

Dear Ms. Chostenson:

Deselgpament of she Paraprafessional Survey of Exepectativns Tool (P-SET). The Heartland AEA 11

(Heartland) research committee and I have reviewed yonr propozal 1 am woiting to inform you that

Fumpmp:tﬂ:ppﬂu‘mdfmnnphmmnn, and you have permission to recmit schools ‘teachers
within Heartland for participarion.

- Ymﬂnynse?anphﬂm:nimﬂﬂrﬂmlemaﬂadﬂ:ssmsmdmﬂmmm
principals, special edncation teachers, and paraprofessionals within Heartland However, in
your introdnction letter of the informed consent, please make it clear that, although you are
a Heartland employee, this survey 15 to folfill your nnmwersity doctoral sequirements and
independent of your responsibiities ar Heardand. Any questions thar respondents have
about the survey shonld be directed to yonr namversity email address.

*  You may send the suorey wia PeopleBox twice (Le., initially and with one follow up).

* Please note that PeopleBox was not npdated during the 2012-13 school year, especially for
special education teachers and paraprofessionals, thus it is likely that yon will receive several
undeliverable messages and a bizsed sample.

*  Please clarify how data analysis will be impacted when only one or two parties respond to the
survey (e, one special education teacher and one paraprofessional but not the principal, or
one special edncation teacher and one paraprofessional but they do not work together, or
principal only). In the IRE application, it implies that thece will be a tiangnlation of data. We
oconr.

*  Please clasify how sesnlts will be kept confidential On page of B of the
will be kept confidential However, on page 4 of the same document, yon wrote thar the dam
collected throngh the PSET woald be nsed to provide descriptive feedback to Heartland and
districts. Were you plannine to promde feedback generically to Heartland and districts, or
were you planning to provide feedback to distocts about how the survey was answered fior

Moo drec Edacoron Apmecy 11 dowa wot decrimne bamed on codor cremd, pemder. # _““—H—ﬁﬂ#
rlighon, ape, o zadiliny. Divact unm&mc_m,ﬁ_ummmnmma-ma—uqmmm
nml-uu-n—-; 3w o CPell Mghts; Inney (0 i) 4158
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March 8, 2013
Page 2

evalmation and supervision of paraprofessionats falls with local edncation agencies (LEAs),
rather than area edncation agencies (AEAs). Thus, AEAs have litde infilnence over

paraprofessional snpervision

These clanfications can be sent to Alecia Rahn-Blakeslee, School Psychologist, who 15 youc
appointed liaison at Heartland. She can be reached at (315) 232-7583, ext 12361 or

gain access to stedent rtecords or apency-wide data. At the conclnsion of your study, if you are
agresable, please forward a wotten snmmary of yonr findings 1o Alecia

We wish you good Inck with yonr smdy.

Cindy Yelick, Executive Director of Instructional Services
Heartland Asea Educaton Agency 11
[ Alecia Rahn-Blakeslee, Schoaol

m&mmnwnmwmmnmmn
Damiel Houbihan Professor, Minnesota State University, Manlkato
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